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Internship of M.Ed. III Semester

s-,
PRINCIPAL

Modern College of Professional Studies
431, Anand Indl. Area,

Mohan Nagar, Ghaziabad

A. At least 15 lessons are to be taught from B.Ed- Course (Any
Paper).

B. Test Paper from the content taught to the class and marks
scored by students

Training to prepare lesson plans along with its evaluation (Best 5)

Organization of Co-curricular activities

Record and Presentation of Internship n ork

Sr.No. Plrticuhrs \lar-ks

I 5

2 5

3 5

4 5
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The Prinripal,

subie$: Requestfor t0 Day Internship in T*acher Educatian lnstitute

Dear Sir./l.ladam,

I9_d:* college of Professional studles is a reputed private lnstihrtion afnliated udth ccs university }leeruL AtMCFS, ir* srive to o_u:t an engagiag s,rpporti-*e, and ir*ius.ive learnirg eavircnmeni r,qhere skrdents areencouraged to explore theirpassions, chaiierxgt ttemsei.rs, and g*o,;, i;d;ril;i;-Lr*-;H;;" #;;;;our students wit!, fhell::o{arredsea*dsldik tfey neee t"aciier*=thelruffidefiicardmreergoak

As mandated hr i{C?E in reg-,riatiaa EGi4, ihe PG SrrrdenEs e!1[Ed.{Sessi*n A$zU-Zqi hu.,re ta mderye a IS l}a5rInternstip in aT€aclr€r Edueatien fGout /Privatei Insiiiudon. it will proyide studenu with an excellent
opportunifir to gatn pnadial erpaience auri obserye t]re ria3,-ia-day operatims sf an lrsti1-irdrrl We wsu]d begrateful if you could prouid* us with any guidetims or epectetioEBs lrou har*c fi:r strdents particigratiag in
internship- Additioually, if any gp€rifc days or iimes uroukl be preftraHe fur our st*dehts tu _{kit certain
classroomsermeetwfth teachat:, please letus knerv,alr{ir+,ewill da o::ibestto""***odui*yo*;=wes€.-
Thank 5'au for considering our rEqlrest trfe LreEecre *ds inten:si.'ip experience wiil ba a uai-*dble sperieaee far
our shrrients' and we look forwmd to the opporarnity for them b obserce and learn trom the teclrers at /sur!nstitsab-

rhe Internship wilt shrr fram -*------.- onwards. t I Sab+ &Oag *h nq++ OLfrEC?'-
Upon completion of the luternship, the InsEutiori ramuld be reqxired to prouide a certificate for the sripulared
lnter*shipperiod. lR case cf aayfir'-&erqueries,plersr fe€l Fee t* csntasi-

Dr. Reeti {Inauhan

internshlp Caard!natcr
E na!l: reatirhauhanBs@gmaitom
Contact !,le- 9 7 1 9007800

Narnaof thea&deni;
Enrollmentl{o,:
RCIll Numbrr:

Thanking you

With Regards
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About the collese

o Name of the college- Shri Saraswati Vidyataya College (S.S.V. College),Ifa1rur
. Address ofthe college - DELHI ROAD, Hapur Rd, Rafrq Nagar, Hapur, uttar

Pradestr,

245101
o Affiliated Body - Ch. Charan Singh University, Meerut
. Yearof establishment- 1951

Brief fntroduction:

In 1951 SSV College Hapur was established by the Siksha Prashar gamiti, Hapur with
the inspiration of late Babu La<mi Narayan and his team Siksha Prashar Samiti, Hapur.
SSV College situated at Nation Highway No. 24 and a leading educational institute in
between Ghaziabad and Moradabad (Approx. 140 KM) on NH-24. SSV College was
affiliated with Agra University from 1951 to 1965 and thereafter affiliated witfr Ch.
Charan Singh University, meerut. It's a leading and reputed educational institution in
Ch. Charan Singh University, Meerut. C\e>--

PPJNCIPAL

Mission/vision of the college:
Modern College of Professional Studies

431, Anand Indl, Area,
Mohan Nagar, Ghaziabad

Shri Saraswati Vidyalaya College (S.S.V. College), Hapur was founded by Babu
Laxmi Narayan Ji, who was a famous social activist and a freedom fighter ofthe region.
Babu Laxmi Narayan Ji strove to put into practice the ideals of the freedom movement
by aiming to uplift the younger generation of the region he belonged to. His vision led
to the establishment of S.S.V. College Hapur in 1951. He believed that by setting up



this institution, students of all the sections of society would be able to undertake higher
studies and be able to contribute to the nation building process.

Inspired by the Gandhian ideals Babu Laxmi Narayan ji made sure that this institution
would cater to the needs of the aspiring students belonging to the hinterland of l:Iapur
city, who were predominantly from *rA backgrouna anO.-d".privileged sections of
society.

Babu ji's vision which culminated as the collective vision ofthe college was to nurture
talent among the local students through the process of higher education and create
leaders in all the spheres of life beginning from Humanities, Commerce, Science and
Politics. The college's vision is thus about creation of leadership qualities among its
students so that they actively participate in the process of nation-building once they
leave college andjoin their individual professions.

The college was established with the Mission of imparting higher education to the
people of Hapur. TheAim of Siksha Prashar Samiti was to full the spiritual, intellectual
and physical needs ofthe people and also to awaken them as citizens offree India. Like
his team members he thought that the temple of learning can create an intellectual
atmosphere in the society and help the people preserve the values of Indian culture,
Indian civilization and the Vedas. Since then the Aim of the college teachers is to add
other shining starts to the national welkin.

PRINCXPAL
Modern Gollege of professionat Studies

431, Anand Indl. Area,
Mohan Nagar, Ghaziabad



About the Management: Details about college management committee membcrs
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Faculty list:
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Objectives of the internship

. To develop familiarity with the teacher education colleges to trnderstand routine
practices occurs in the educational instifutions-

o To develop high levels ofteaching competence through guided teaching experience.
. To design instuction and assessment to promote sfudent learning.
o To create and implement effective lesson plans to meet the individual needs of diverse

learners.
. To develop competence in creating and using instructional materials and techniques.
o To utilize technology for instruction and communication.
o To create an effective classroom managementplan.
. To create a positive, productive classroom environment.
o To engage in self-evaluation and professional goal setting.
. To fulfill professional roles andresponsibilities.

Modem College of Professional Studies
431, Anand Indl. Arear

Mohan Nagar, Ghaziabad
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Description of Lesson Taught

Ilate: lle September 2(xXl

1- Activities done by the trainee teacher educator
a. Teaching:

Class No. of
students
present

Period Topic

B.Ed
(2nd year)

2t 3.d Govemment Programmes for Education
and Development of Literacy

b. Activities and Events:

1. conduct an ice-braker activity where teacher introduce them to learners and vice- ve
2. conduct "question of the day'' exercise where student list the names of various

government programmes and schemes for development of literacy.

2. Any other Experience gained and lessons learnt by trainee teacher educator

1. stimulus variation act as an effective source while delivering content in classroom

3. Observation of Trainee teacher educator
1. Strength of event

a. face-to-face teaching include student participation, meaningful learning and social
learning
b. Technology integration in content- delivery make learning interesting.

2. Weakness of event
a. time- management needs to be done effectively

4. Other activities if done:

Modern College of Professionat sm,
Mohin Nagar, Ghaziabad



l't DAY

Date: l lth September 2023

Class & Section: B.Ed (2'd year) Subject: Work Education, Gandhiji's
Period: 3'd Nai Talim & Community
Engagement

Topic: Government Programmes for Education and Development of Literacy

Teachins Points:

(1). Introduce the names of major government programmes for Education and
Development of literacy.

(2). Explanation of Operation Blackboard program.

Teaching Objectives:

After completion of this class pupil- teacher will be able to-
l.List the names of major govefirment programmes for Education and Developrnent of

literacy.

2.Understand the putpose of Operation blackboard & measures taken to
improve it' s implementation.

3. State the aim of operation blackboard scheme.

Teaching Methods: Lecture method, discussion method

Teaching Aid: Power point presentation, Blackboard

Evaluation done through recapitulation questions as mentioned below:
(1) Explain the pulpose of operation blackboard?
(2) What measures were taken to improve the implementation of operation blackboard?
(3) What is the aim of operation blackboard scheme?

i,
Assignment: Create a Timeline of the operation \u.$Uaurd scheme

PRII'lciFAt r'!--
Modern coued ;i Pi:tf tl"::t studies

Mohan Nagar,



Description of Lesson Taught

Date: 12ft September 2023

2- Activities done by the trainee teacher educator
a- Teaching:

Class No. of
students
present

Period Topic

B.Ed
(2"d year)

18 3.d National Literacy
Mission

c. Activities and Events:

1. conduct "question of the daf'exercise where student summarize National Literacy
Mission in their own words.

3. Any other Experience gained and lessons leanrt by trainee teacher educator

1. stimulus variation act as an effective source while delivering content in classroom
2. Yes and NO activity helps learners to memorize factual infonnation

4. Observation of Trainee teacher educator
2. Strength of evelrt

a. face-to.face teaching include student participation, meaningful learning and social
learning

b- technology integration in content- delivery make learning interesting.
c. Thinlq pair and share activity helps in engaging learners and improving ttreir

communication skills as well

2. Weakness of event

5 
"-",";::::"r":,:,*"''"takesmore u-

PRINCIPAL
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DAY2

Date: 12ft September 2023

Class & Section: B.Ed (2d year)

Period: 3d
Subject: Work Education, Garndhij i'
Nai Talim & Community En

Topic: National Literacy Mission

Teachine Points:

(l ) tntroduction ofNational Literacy Mission (NLM)
(2) Objectives ofNLM
(3) Characteristics of NLM
(4) Achivements ofNLM

Teaching Obiectives:

After completion of this class pupil- teacher will be able to-
(1) Acquaint the students with the objectives and characteristics ofNLM
(2) State the achivements ofNLM
(3) Explore the contempomry relevance of literacy in ourtechnologically advance world

Teaching Methods: Lecture method, question- answer method

Teaching Aid: Power point presentation@PT), Blackboard

Evaluation done through recapitulation questions as mentioned below:
(1) h which year NLM was set up in India?
(2) State any 3 objectives ofNational literacy mission?

(3) Every yearNational literacy day is globally celebrated on which My?
(4) Describe 5 characteristics ofNLM? O

Assignment: Make a rist ofthe achivcme$r&r"ffi,*arstudies

- llt, AnanA Indl. Arej,
Mohan Nagar, enuiL'Luo



Date: 13tr Septemb er2023 
Description of Lesson Taught

3. Activities done by the trainee teacher educator
a- Teaching:

Class

B.E,d
(2* y"*)

No. of students present Period Topic

18 3.d District primary education
programme & Sarva Shiksha
Abhiyan

B.Ed
(20 >

18 5ttr Sarva ShikshaAbhiyan

d. Activities and Events:

1. conduct "question of the day" exercise where student summarize Districtprimary
education programme & Sarva Shiksha Abhiyan in their own words.

2-irrteractive brainstorming session conducted on SSA
3. conduct JAM (Just A Minute) session to integrate and summarizethoughts of

4. Any other Experience gained and lessons learnt by trainee teacher educator

l. stimulus variation act as an effective source while delivering content in classroom
2. JANI (Just A Minute) session helps in recapitulation of content taught in class

5. Observation of Trainee teacher educator
3. Strength of event

a. face-to-face teaching include student participation, meaningful learning and social
learning
b. technology integration in content- delivery make leaming interesting.

2. Weakness of event
a. too detailed orientation takes more time.

6. Other activities if done: PRIT9P*
$4odern College of professional S$dies

Mohan Nagar,



DAY 3

Date: 13e September 2023

Class & Section: B.Ed (2 0 y.*) Subjech Work Educatiorq Gandhiji's
Period: 3d Nai Talim & Community Engagement

Topic: Districtprimary education progiunme & Sarva shikshaAbhiyan

Teaching Points:
(1) Introduction ofDisrrict primary education programme (DpEp)
(2) Objectives ofDPEP

(3) tntroduction of Sarva ShikshaAbhiyan (SSA)
(a) Objectives of SSA

(5) Funds maoagement and features of SSA

Teaching Objectives:

After completion ofthis class pupil- teacher will be able to-
(l)Analyze the importance and features of DpEp
(2) Explainthe need and objectives of SSA
(3) Understand the fimds management and features of SSA

Teaching Methods: discussion method, Brainstorming method

Teaching Aid: Power point presentation (ppT), Blackboard

Evaluation done through recapihrlation questions as mentioned below:
(1) DPEP was started in which year?

(2) SSAwas started in____;rear?
(3) List 5 objectives of District primary educatior\plogrqrnme?
(a) Briefly explain main goals of SSA?

PNNCXPAL

Modern cofreee of ['.f3tlT:t Studies

ji*1ru:;s.}ffi,



Description of Lesson Taught

Date: 14tr September 2023

4- Activities done by the trainee teacher educator
a. Teaching:

Class Topic

Education Guarantee Scheme (EGS),
Alternate Innovation Education (AIE)
& Scheme to provide quality education
in Madrasas (SPQEM)

e. Activities and Events:

1. conduct "question of the day'exercise where sfudent summarize Education Guarantee
Scheme (EGS), Scheme to provide quality education in Madrasas (SPQEM) in their
own words.

Any other Experience gained and lessons learnt by trainee teacher educator

1. stimulus variation act as an effective source while delivering content in classroom
2. Yes andNO activity helps learners to memorize facnnlinforrration

Observation of Trainee teacher educator
4. Strength of event

a. face-to-face teaching include studentparticipation, meaningful learning and social
learning.

b. technology integration in content- delivery make learning interesting.
c. Think, pair and ih*" activity helps in engaging learnersind improving there

communication skills as well.

2. Weakness of event
a. too detailed orientation takes more time.

No. of
students

B.Ed
(2"d year)

5.

6.

7. Other activities if done:
PRINCTPAL

Modern couts" "i iiofessional 
S$dies
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DAY4

14tr September 2023

Class & Section: B.Ed (2'd year)

Period:3d
Subject: Work Education, Gandhij i's

Nai Talim & Community

Topic:Education Guarantee Scheme (EGS), Alternate InnovationEducation (AIE) & Scheme to
provide quality education in Madrasas (SPQEM)

Teaching Points:

(l) Introduction of Education Guarantee Scheme (EGS), Alternate Innovation Education(Al
& Scheme to provide quality education in Madrasas (SPQEM)

(2) Difference between EGS & AIE
(3) Salient Features of Scheme to provide quality education in Madrasas (SPQEM)

Teaching Objectives:

After completion ofthis class pupil- teacher witl be able to-
(1) Differentiate betweenEducation Cuarantee Scheme (EGS) andAlternate lnnovation

Education (AE)
(2) Listthe salient featrres of Scheme to provide quality education in Madrasas (SPQEM)

Teaching Methods: Lecture method, discussionmethod, question- answermethod, Brainstormi
method

Teaching Aid: Power point prese,lrtation (PPT), Blackboard

Evaluation done though recapitulation questions as mentioned below:
(1) What is the tull form ofEGS, AIE & SPQEM ? O .
(2) what are the 2 important components of SSA? @/
(3) List 5 salient features of Scheme to provide ffiff6f,ucation in Madrasas (SPQEM)

. Modern College of Professional Studies
431, Anand Indl. Area,' Mohan Nagar, Ghaziabad



Description of Lesson Taught
Date: 15tr September 2023

5- Activities done by the trainee teacher educator
a. Teaching:

Class No. of
students
present

Period

B.Ed
(2'd year)

Topic

National scheme of Incentive to Girls
for Secondary Education (NSIGSE),
Rashtriya Madhymik Shiksha

Abhiyan (RMSA)

6.

f. Activities and Events:

1. conduct "question of the day'exercise where sfudent summarize National scheme of
Incentive to Girls for Secondary Education (NSIGSE), Rashtriya Madhymik Shiksha
Abhiyan (RMSA) in their own words.

Any other Experience gained and lessons le:rnt by trainee teacher educator

1. stimulus variation act as an effective source while delivering content in classroom
2. Yes and NO activity helps learners to memorize facttal information

Observation of Trainee teacher educator
5. Strength of event

a. face-to-face teaching include student participation, meaningful learning and social
learning

b. technology integration in content- delivery make learning interesting.
c. Thinlq pair and share activity helps in engaging leamers and improving their

communication skills as well.
2. Weakness of event

a. too detailed orientation takes more time.

Other activities if done:
Modern College of Professional Studies

Mohan Nagar, Ghaziabad
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DAYS

Date: 15e September 2V23

Class & Section: B.Ed (2* y*)
Period: 3d

Subject: Work Educatioq Gandhii i' s
Nai Talim & Community Engagernent

Topic: National scheme of Incentive to Girls for Secondary Education (NSIGSE),
Rashtriya Madhymik Shiksha Abhiyan (RMSA)

Teaching Points:

(l)Introduction ofNational scheme of Incentive to Girls for Secondary Education
(NSrcsE)

(2) Eligibility criteria & Financial benefits ofNSIGSE
(3) Introduction of Rashtriya Madhynrik shiksha Abhiyan (RMSA)
(4) Important physical facilities provided under the RMSA scheme
(5) Important qualfiy interventions provided rmder the scheme
(6) Funding method ofRMSA scheme

Teachins Objectives:

After completion ofthis class pupil- teacher will be able to.
(1) Analyze the importance ofNSIGSE
(2) State the eligibility criteria & Financial benefits ofNSIGSE
(3) List the physical facilities provided and quality interventions provided under the

RMSA scheme

(4) Explain the Fund management method of RMSA scheme

Teaching Methods: Lecture method, discussion method
Teaching Aid: Power point presentation @pT), Blackboard

a\
Evaluation done through recapitulation questions as mentio@b.f

(1) Briefly explain the functions of RMSA scheme. pRrNCrpAL

(2) Mention 5 salient features of NSTGSE.'*"* ffl',T;r"jJfilTx;sj stud ies

Mohan Nagar, Ghaziabad



Description of Lesson Taught

To pro-mote enrolment of girl child in the ase sroup of ra-r8 at
secondary s_tage, especially. those who passdd ClasS VIII hnd to
encourage the secondary education of 

-such 
eirls. The Centrallv

sponsored Scheme. National Scheme of InCentives to Girls foi
Secondary Education was launched in May, zoog.
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hools and enrolled in
rS and CBS affiliated

Schools are exiluded.
4 sunl of Rs. g,qoo/-
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examination.
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Date: 16ft September 2023

6. Activities done by the trainee teacher educator
a- Teaching:

Class No. of
students
present

Period Topic

B.Ed
(2d year)

26 3rd Mid-Day meal scheme

B.Ed
(2'd year)

26 5*r Debate on benefits and
drawbacks of Mid-Dav meal
scheme

b. Activities and Events:

1- conduct "question ofthe dat''exercise where student describe Mid-Day meal scheme.
2. conducted a debate on benefits and drawbacks ofMid-Day meal scheme.

8.

Any otherExperie,lrce gained and lessons learnt by trainee teacher educator

1. stimulus varidion act as an effective source vfrile delivering content in classroom
2. Yes and NO activity helps learners to memorire factual information

Observation of Trainee teacher educator
6. Strength of event

a. face-to-faceteaching include studentparticipation, meaningfrrl learning and social
learning

b. technology integration in content- delivery make learning interesting.
c- debate is an effective method for Orawigout the opinion and views of learners.

b. Weakness of event \%-'
a. none 

Modern..*r:TlffjA:sionarstudies

orher activitirs if done: ,ff*,1il:!3,it1;,1l?3.

7.
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DAY 6
Description of Lesson Taught

Date: 16th Septemfur 2023

Class & Section: B.kl (2'd year)

Period:3d
Subject: Work Education; Gandhiji's
Nai Talim & Communrty Engagement

Topic: Mid-Day meal scheme

Teaching Points:

(l) Intnoduction to Mid- Day Meal scheme
(2) Historical background of midday meal scheme
(3) Monitoring and evaluation ofthe scheme

Teaching Objectives:

After completion of this clqss pupil- teacher will be able to-
(1) Understand the application ofmid day meal scheme all over India
(2) Stafe the objectives ofthe scheme
(3) Identify the monitoring md evaluation system ofthe scheme

Teaching Methods: Lecture method, Brainstorming Metho4 analysis method

Teaching Aid: Power point pnesentation @PT), Blackboard

Evaluation done through recapitulation questions as mentioned below:
(1) Mid- day meal scheme was launched in year.

(2) Mid- day meal scheme has been renamed as _
(3) what is the financial structure ofthe schemffitween cenfial and state govemment?
(4) Explain the monitoring and evaluati 

ffi- 
of MDM scherne?

Modern 
Bll:ffi1ifi5:i?{:l 

studies

Mohan Nagar, Ghaziabad



Date: l8e September 2023

7. Activities done by the trainee teacher educator
a- Teaching:

Class No. of students
present

Period Topic

B.Ed
(2"d year)

28 3ra S amagra Shiksha Abhiyan

b. Activities and Events:

1. conduct "question ofthe day" exercise where student describe Sarrragra ShikshaAbhiyan.

8. Any other Experience gained and lessons Ieamt by trainee teacher educator

1. stimulus variation act as an effective souroe while delivering content in classroom
2. Yes and NO activity helps leamers to memorize factual infonnation

9. Observation of Trainee teacher educator
7. Strength of event

a. face-to-faceteaching include studentparticipation, meaningful learning and social
leaming

b. technology integration in content- delivery make learning interesting.
c. discussion is an effective mettrod for drawing outthe opinion and views of

b. Weakness of event
a. none

10. Other activities if done:

PRINCIPAL
Modern College of Professional Studies

431, Anand Indl. Area,
Mohan Nagar, Ghazlabad



DAYT

Description of Lesson Taught

Date: 18tr September 2023

Class & Section: B.Ed (2"d year)

Period: 3d

Subject: Work Education, Gandhif i's

Nai Talim & Community

Topic: Samagra Shiksha Abhiyan
Teaching Points:

(1) Intoduction of Samagra Shiksha Abhiyan
(2) Major Objectives ofthe scheme
(3) Vision of the Samaga Shiksha Abhiyan
(4) Coverage ofthe scheme

Teachine Objectives:

After completion ofthis class pupil- teacher will be able to
(1) Illustratethe vision of Samagra ShikshaAbhiyan

@ List the main objectives ofthe scheme
(3) Understand the coverage ofthe scheme

Teaching Methods: Lechre methd, discussion method, answer method, Brainstormin
, M€'tho4 analysis method

Teaching Aid: Power point presenrtation (PPT), Blackboard

Evaluation done through recapitulation questions as mentioqred below:
(1) what is the main aim of the samagra ShikshaAQ{$ihn scheme?

(2) state6 main objectives of the schgme? ^-V
(3)whichpedagogicaland"r*""*1m&{$fl TfHffi 5i$E:t*lL9'"rthisscheme

,li"',i?;;jisf;.,ii$:lsrudies
write an article on the outcomes and i ofthe scheme



Date: 19e Septemb er 2023

8- Activities done by the trainee teacher educator
a. Teaching:

Class No. of sfudents present Period Topic

B.Ed
(2'd year)

28 3'd Kasturba Gandhi Balika Vidyalaya
scheme (KGBVS), Beti Bachao- Beti
padhao yojana

b. Activities and Events:

1- conduct "question ofthe dat'' exercise where student describe Kashrba Gandhi Balika
vidyalaya scheme (KGBVS), Beti Bachao- Beti padhao yojana.

Any other Experie,lrce gained and lessons learnt by trainee teacher educator

1. stimulus variation act as an effective source while delivering content in classroom
2. Yes and NO activity h"lpr learners to memorize factual information

Observation of Trainee teacher educator
8. Strength of event

a. face-to-faceteaching include studentparticipatioq meaningfirl tearning and social
leaming

b. technology integration in content- delivery make learning interesting.
c. discussion is an effective method for drawing out the opinion and views of

b. Weakness of event
a. none

11. Other activities if done:

Modem Colleqe of professional
431, Anand Indl. Area,

Mohan Nagar, Ghazlabad

9.

10.



DAY 8

Date: l9e September 2023

Class & Section: B.Ed (2nd year)

Period: 3rd

Description of Lesson Taught

Subject Work Education, Gandhij i,

Nai Talim & Community Engagement

Topic: Kasturba Gandhi Balika Vidyalaya scheme (KGBVS), Beti Bachao- Beti padhao yojana

Teaching Points:

(1) Introduction to Kasturba Gandhi Balika Vidyalaya scheme (KGBVS)
(2) Objective and scope of the KGBV sche,me

(3) Eligibility criteria ofthe scheme
(4) Coverage ofKGBV scheme
(5) Targets and achievements ofthe scheme
(6) Background & reasons for this initiative of Beti Bachao- Beti padhao yojana
(7) Etrectiveness ofBeti Bachao- Beti padhao yojana

Teachins Objectives:

After completion ofthis class pupil- teacher will be able to
(l) Describe aim and scope of Kastrnba Gandhi Balika Vidyalaya scheme (KGBVS)
(2) Identify the Eligibiliry criteria of KGBV scheme
(3) Illustrate the Coverage ofKGBV scheme
(4) Understand reasons for the initiation of Beti Bachao- Beti padhao yojana
(5) Explain the Effectiveness of Beti Bachao- Beti padhao yojana

Teaching Methods: Lecture method discussion metho4 question- answer method, Brai
Method, analysis- synthesis method A

Teaching Aid: Power point presentation @PT), Blackboard ,gY--
Evaluation done through recapitulation questions as mentionWbelo*:

(l) Describe the eligibiliry criteria of KGBV Scfrgpgfj*lLt..*rsrudies
(2) what are the reasons for the initiative #fflhffiffiil,pSrU$fimao yojana?



Dav 10

Conducted class- test of various government schemes

_ +e/e/D_;,:

- 

'42y'2:nz - Fhl'A ,ua.lzur _ _ _

?U- B- zl,dzr)



DAY9

Date : 2 le Septemb er 2023

9- Activities done by the trainee teacher educator
a Teaching:

Class No. of
students
present

Period Topic

B.Ed
(2'd year)

25 3.d Community Engagement: School,
Famity and Community
Partnership

b. Activities and Events:

1. conduct "question ofthe day'' exercise where sfudent describe Community Engagement:
school, Family and community Parfirership in their own words.

10. Any other Experience gained and lessons leamt by trainee teacher educator

1. stimulus variation act as an effective source while delivering content in classroom
2. Yes andNO activity h"lpr learners to memorize factual information

11. Observation of Trainee teacher educator
9. Stength of event

a- face-to-face teaching include student participation, meaningfrrl learning and social
leaming

b. technology integration in content- delivery make learning interesting.
c. discussion is an effective method for arg.t ng out the opinion and views of

b. Weakness ofevent V
A. none PRINCXPAL

Modem College of Professional Studies

12. other activities if done: *fl'*^lilll3J?il;l:1?.



DAY 11

Date : 2 I $ Septemb er 2023

Class & Section: B.Ed (2ndyear)

Period:3rd
Subject Work Education, Gandhij i' s

Nai Talim & Community Engagement

Topic: Community Engagement School, Family and Commrmity Partnership

Teaching Points:

(1) Meaning of community engagement
(2) Role of community in reference to work education

After completion ofthis class pupil- teacher will be able to-
(1) Explain the meaning of community engagement
(2) Understandthe relationship between community and education

(3) Analyze the Role of community in reference to work education

Teaching Methods: Lecture metho{ discussion method

Teaching Aid: Power point presentation (PPT), Btackboard

Evaluation done through recapitulation questions as mentioned below:
(1) Explain the meaning of commrmity engagemnent?

@ what is role of community in reference to work effition?g-,
PRTNCTPAL

Modern off"g" oi profegslon3l Studies

qii' -Anano Indl' Area' 
'

l'4ohin Nagar' Ghaziabad



Description of Lesson Taught

Date: 22tr Septemb er 2023

l0.Activities done by the trainee teacher educator
a Teaching:

Class Period Topic

B.Ed
(20
year)

Community Engagement:
School, Family and

11.

12.

ity Partnership

b. Activities and Events:

l - conduct o'question of the day" exercise where sfudent describe "how a school can contri
to societ5r".

Any otherExperience gained and lessons learnt by trainee teacher educator

1. stimulus variation act as an effective source while delivering content in classroom
2. Yes andNO activity helps learners to memorize facfual infonnation

Observation of Trainee teacher educator
10. Strength of event

a- face-to'face teaching include student participation, meaningful learning and social
learning

b. technology integration in content- delivery make learning interesting
c. discussion is an effective method for drawing out the opinion and views of

b. Weakness of event
a. none

Other activities if done:13.

#::tr#f:i:jnks,ud,es

No. of students
present

24 3a



DAY 11

Date: 22"d September 2023

Class & Section: B.Ed (2nd year Subject WorkEducation, Gandhiji's
Period: 3rd Nai Ta1im & Community Engagement

Topic Community Engagement: School, Family and Community Partnership

Teachine Points:

(1) Expectation of schools fromthe community
(2) School activities for community engagement
(3) Activities to be organized by schools showing sillnificance of work education

Teaching Objectives:

After completion ofthis class pupil- teacher will be able to
(1) State the Expectation of schools from ttre community
(2) Understand that ufoat kind of activities a school can organize to ma:rimize community

engagement.
(3) Enlist the Activities to be organized by schools showing significance of work educati

Teaching Methods: Discussion method, question- answer method

Teaching Aid: Power point presentation (PPT), Blackboard

Evaludion done through recapitulation questions as mentioned below:

(1) Describe how a school can conffiute to society?
(2) In an academic session which situations can be marked as initiatives for community

engagement? 
C

\gY.
,-",,?l,:^{},,ffi#i*g,srudies

t{onan Nagar, Ghaziabad



Date: 23d Septemb".2oBescription 
of Lesson Taught

l l.Activities done by the trainee teacher educator
a. Teaching:

Class Topic

Oral Test on "Communit5r
Engagement: School, Family and

ity Partnership"

g. Activities and Events:

1. conduct "question of the day" exercise where sfudent describe the role of community i
development of a child, Gandhiji view on importance of community in the field of
education.

Any other Experience gained and lessons learnt by tainee teacher educator

1. stimulus variation act as an effective source while delivering content in classroom
2. Yes and NO activity helps learners to memorize factual information

Observation of Trainee teacher educator
11. Strength of event

a. face-to-face teaching include student participation, meaningful learning and social
learning.

b. technology integration in content- delivery make learning interesting.
c. Think, pair and share activity helps in engaging learners and improving there

communication skills as well.

2. Weakness of event O
a. too detailed orientation and discussionr$$.fore time.

12.

13.

14. Other activities if done:
PRINCIPAL

Modern College of Professional Studies
431, Anand Indl. Area,

No. of
students
present

Period

B.Ed
(2"0
year)

19 3'd



Dav 12

Date: 23"d Septemb er 2023

Class & Section: B.Ed (Zndyear)
Period:3rd

Subjecfi Work Education, Gandhij i's
Nai Talim & Community Engagement

Topic: Oral Test on $Community Engagement: School, Family and Community Partne

Types of questions asked are as follows :

a

o

o

o

o

Role of communrty in development of a child ?

Gandhiji's view on importance of community in field of education ?

State the expectations ofthe schools from community ?

Type of activities a school can organize for community engagement ?

What is the role of community in reference to work education ?

Modem gltuge of professionat Studies
431, Anand Indl. Area,

Mohan Nagar, Ghaziabad



Description of Lesson Taught

Date : 25tr September 2023

t2.Activities done by the trainee teacher educator
a Teaching:

h. Activities and Events:

1. conduct "question of the day" exercise where student state the Key elements necessary
for creating and sustaining effective parfirership

Any other Experience gained and lessons learnt by trainee teacher educator

1. stimulus variation act as an effective source while delivering content in classroom
2. Yes andNO activity helps learners to memorize factual infonnation

Observation of Trainee teacher educator
12.Stength of event

a. face-to-face teaching include studentparticipatiorl meaningful learning and social
learning.

b. technology integration in content- delivery make learning interesting.
c. Thintq pair and share activity helps in engaging learners and improving there

communication skills as well.

2. Weakness of event
a. none

15. Other activities if done:

lgjlege of professionat 
Studies

--{1r 
Anand Indl. Area,

Mohan Nagar, Ghaziabad

t3.

t4.

Community Engagement: School,
Family and Community Partnership

Class No. of
students
present

Period Topic

B.Ed
(2'd year)

19 3rd



DAY 13

Date : 25th Septemb er 2023

Class & Section: B.Ed (2nd year)
Perioo:3rd

Subject Work Education, Gandhij i's
Nai Talim & Communrty Engagement

Topic: Community Engagement: School, Famlty and Community Partnership

Teaching Points:

(1) School- community parhership
(2) Key elements necessarJr for creating and sustaining effective parhrership
(3) Conducting school community contact programme

Teachine Objectives:

After completion ofthis class pupil- teacher will be able to
(1) Explain the school- communitypartrrership
(2) Recognize the key elements required for creating and sustaining effective
(3) Identiff programmes to provide experience to students in community living on the

school campus and also the activities a school can organize for youth and adults.

Teaching Methods: Lecture method, discussion method, question- answermetho{
method

Teaching Aid: Power point presentation @PT), Blackboard

Evaluation done through recapitulation questions as mentioned below:
(1) Illustrate examples of activities organized by a school for childrens living in school

Campus?
(2) state few examples of activities organiz-edby a school for youth and adults?
(3) list 3 key elements necessary for creating and sustaining effective partrrership?

c,
*",:Tixffirestudies



Date: 26e September roB"t"tiption 
of Lesson Taught

l3.Activities done by the hainee teacher educator
a Teaching:

Class No. of
students
present

Topic

B.Ed
(2'd year)

22 Experiential Learning: Meaning and
concept

i. Activities and Events:

l. conduct "question of the dat'' exercise where student describe ttre views of swami
Vivekanand in relation to experiential learning and state principles on which educational
philosophy of Rabindra Nath Tagore was based.

14. Any other Experience gained and lessons learnt by trainee teacher educator

1. stimulus variation act as an effective source while delivering content in classroom
2. Yes andNO activity helps leamers to memorize factual information

15. Observation of Trainee teacher educator
13. Strength of event

a. face-to-face teaching include studentparticipation, meaningful learning and social
learning.

b. technology integration in content- delivery make learning interesting.
c. Thinh pair and share activity helps in engaging learners and improving there

communication skills as well.

2. Weakness of event
a. too detailed orientation and discussiona. too detailed orientation and discussion 

"tq 
more time.

%/
Modern c.,rr.^lTFP14t-

16. Other activities if done:

Perioc

3.d

,1'r:,,1ffi#H##,



DAY 14

Date: 26"d September 2023

Class & Section: B.Ed (2nd year) Subject WorkEducation, Gandhiji's
Period: 3d Nai Talim & Community Elgagement

Topic: E4periential Leaming: Meaning and concept

Teachine Points:

(1) Definition of experiential learning
(2) Different theories in the area of experi€ntial Iearning
(3) Theory of experiential learning as per swami Vivekanan{ Rabindranafh T4gore, john

Dewey,I\{ahatua Gandhi

Teaching Objectives:

After completion ofthis class pupil- teacher will be able t+
(1) Write the definition of e4periential learning
(2) Describe differenttheorist's views on experiential tearning such as views of swami

Vivekanan{ Rabindranafh T4gore, joh Dewey, Mahatrra Gandhi

Teaching Methods: Lecture method, discussion method, question- answer method, Brainstormin
method

Teaching Aid: Power point presentation (PPT), Blackboard

Evaluation done through recapitulation questions as mentioned below:
(1) What is the main aim of experiential leaming?
(2) Describe the views of swami Vivekanand in relation to experiential learning?
(3) Educational philosophy of RabindraNath Tagore was based on which principles?
(a) What are the views ofMahatrna Gandhi on experiential learning?

E
P6NoPru-

ModernBf i?itr',?'trfg:,ouo'*'
t'4;# ;'Ntugut' Ghaziabad



Date: 27tr September roB"t"tiption 
of Lesson Taught

431, Anand Indl. Area,
Mohan Naclar, Ghaziabad

15.

l4.Activities done by the trainee teacher educator
a Teaching:

j. Activities and Events:

l. conduct "question ofthe dat'' exercise where student Illustrate learning cycle given by kol
2. Ask students to draw chart ofkolb leaming cycle intheirnotebooks.

Any other Experience gained and lessons learnt by trainee teacher educator

1. stimulus variation act as an effective source while delivering content in classroom
2. Yes and NO activity h"lpr leamers to memorize factual information

Observation of Trainee teacher educator
14. Strength of event

a. face-to-face teaching include student participation, meaningful learning and social
learning.

b. technology integration in content- delivery make learning interesting.
c- flow chart ofkolb learning cycle drawn by learners intheirnotebooks help in

learning content in picturized form.

2. Weakness of event

16.

a. too detailed orientation and discussion takes more time.(),V17 ' other activities if done: 
,RINCT'AL

Experiential Learning: Meaning and
concept

Class No. of
students
present

Period Topic

B.Ed
(2"d year)

24 3.d



DAY15

Date: 27h September 2023

Class & Section: B.Ed (2nd year) Subject WorkEducation, Gandhiji's
Period:3rd Nai Talim & Community

Topic: Experiential Learning: Meaning and concept

Teaching Points:

(l) Experiential Learning cycle given by kolb
Q) Chartshowing learning cycle ofkolb
(3) Reflective thinking required for Experiential Learning

Teaching Obiectives:

After completion ofthis class pupil- teacher will be able to
(l)E>qplain reflective thinking needed for Experiential Learning
(2) Illushate learning cycle given by kolb
(3) Describe learning styles grvenbykolb in explaining experiential cycle

Teaching Methods: Lecture method discussion method, question- answer method, Brainstormi
method

Teaching Aid: Power point presentation (PPT), Blackboard

Evaluation done through recapitulation questions as mentioned below:
(1) Name the stages of Kolb learning cycle?
(2) explain each stage ofKolb learning cycle?
(3) what is reflective thinking?
(4) state key features of reflection?

Modern College of Professional Studies

431, Anand Indl' Area,

Mohan Nagar, Ghaziabad

.8.
PRTNCIPAL



Date: 29m September 2023

ls.Activities done by the trainee teacher educator
a Teaching:

k. Activities and Events:

I . conduct "question ofthe day" exercise where student state the learning styles given by

Any other Experience gained and lessons learnt by trainee teacher educator

1. stimulus variation act as an effective source while delivering content in classroom
2. Yes and NO activity helps learners to memorize factual information

Observation of Trainee teacher educator

l. Strength of event
a face-toface teaching include student participation, meaningfirl learning and social

learning.
b. technology integration in content- delivery make learning interesting.
c. Think, pair and share activity helps in engaging leamers and improving t*rere

communication skills as well.

16.

Description of Lesson Taught

Modern Coltege of Professional Studies
431, Anand Indl. Area,

Mohan Nagar, Ghaziabad

1,1.

18.

2. Weakness of ev€,nt
a. too detailed orientation and discussionAes more time.

Otheractivities if done: V

Learning styles of Kolb

Class No. of
sfudents
present

Perioc Topic

B.Ed
(2'd year)

t7 3rd



Dav 16

Date : 29th September 2023

Class & Section: B.Ed (2nd year)

Period: 3rd
Subject: Work Education, Ga-ndhij i' s

Nai Talim & Community Engagement

Topic: Leaming styles ofKolb

Teachine Points:

(l) Chart showing Learning styles grven by kolb
(2) Diverging
(3) Assimilating
(4) Converging
(5) Accommodating

Teaching Objectives:

After completion ofthis class pupil- teacher will be able to
(1) State 3 reasons why experiential learning is a good approach of learning
(2) Enlist teaching methods used for experiential learning
(3) Differentiate between 4 stages of experiential learning grven by kolb

Teaching Methods: Lecture method, discussion methqq question- answer method,

Metho4 analysis- s5mthesis method

Teaching Aid: Powerpoint presentation @PT), Blackboard

Evaluation done through recapitulation questions as mentioned below:
(l) diverging stage ofkolb learning styles emphasizes on?

(2) Xate 6 different models of experiential learnin*
(3) what are the learning characteristics ofAssimilklngzand Converging stages?

pMffipnr
Modern College of professional Studies

431, F.nand Indl. Area,
F{o:,,.;,. Nagar, Ghaziabad



DAY17

No. of
students

Description of Lesson Taught

Date: 30e September 2023

l6.Activities done by the trainee teacher educator
a Teaching:

Class Topic

B.Ed Role of school Management
committees, Teachers and Head
masters for community engagement

(2'd year)

l. Activities and Events:

l - conduct "question of the day' exercise where student illustrate the role and functions of
school management committee.

Any other Experience gained and lessons learnt by tainee teacher educator

1. stimulus variation act as an effective source while delivering content in classroom
2. Yes and NO activity helps learners to memorize factual information

Observation of Trainee teacher educator

1. Stength of event
a. face-to-faceteaching include studentparticipation, meaningful leaming and social

learning.
b. technology integration in content- delivery make learning interesting.
c. Thinlq pair and share activity helps in engaging leamers and improving there

communication skills as well.
2. Weakness of event

a. too detailed orientation and discussion tak& mo

Other activities if done:
Modern College of professionat Studies

4

lvloi,rn Nagar, Ghaziabad

17.

18.

19.

Period

17 3'd



Dav 18

Date: 30tr September 2023

Class & Section: B.Ed (2ndyear)

Period:3rd
Subject Work Education, Gandhiji'
Nai Talim & Community

Topic: Role of school Management committees, Teachers and Head masters for community
engagement

Teachine Points:

(1 ) Intoduction to community engagement

@ Role of school management committee
(3) Functions of school management committee
(4) Structure of school management committee asperRTE Act"2W9
(5) Steps for engagement of schools with community

Teaching Obiectives:

After completion ofthis class pupil- teacher will be able t+
(l) Understand the role and functions of school management committee
(2) Explain the Stmcture of school management committee EN per RTE Act,2009
(3) Identify the steps for engagement of schools with community

Teaching Methods: kcture method, discussion metho4 analysis- synthesis method

Teaching Aid: Power point presentation (PPT), Blackboard

Evaluation done through recapitulation questions as

(1) Describe the need of school management

(2) Mention the ways for engagement of

fl?l:^::ri;ffiH
(3) Enlist the functions of school

Mol.iri N"g*, il#lik
Studies



Description of Lesson

Date: 2"d September 2A23

lT.Activities done by the trainee teacher educator
a Teaching:

Class Topic

B.Ed
(2"d year)

Taught

--1
Role of school Management commiffees,

Teachers andHead masters for
community engagement

18.

m- Activities and Events:

1. conduct "question ofthe day'exercise where student describe the role of headneaster and

teachers in community engagemenl

Any other Experience gained and lessons learnt by trainee teacher educator

1. stimulus variation act as an effective source while delivering content in classroom
2. Yes and NO activity helps leamers to memorize factual infonnation

Observation of Trainee teacher educator

1. Strength of'event
a. face-toface teaching include student participation, meaningful learning and social

leaming.
b. technology integration in content- delivery make learning interesting.
c. Thinlq pair and share activity helps in engaging learners and improving there

communication skills as well.
2..Weakness of event

a- too detailed orientation and discussion

Other activities if done:

Modern College of Professional Studies
431, Anand Indl. Area,

Moh;in Nagar, Ghazlabad

takes more

$)-,

19.

time.

20.



Dav 18

Date:2"d October2023

Class & Section: B-Ed (2nd year)
Period:3rd

Subject Work Education, Gandhij i'
Nai Talim & Community

Topic: Role of school Management committees, Teachers and Head masters for community
engagement

Teaching Points:

(l) Steps for eng4gement of schools with community
(2) Role ofheadmaster in community eng4gement
(3) Role ofteachers in community engagement
(4) Steps that can be taken by school to promote community engagement

Teaching Objectives:

After completion ofthis class pupil- teacher will be able to
(1) Understand the role of headmaster and teachers in commrmity engagement
(2) Enlist the steps taken by school to promote community engagement
(3) Develop a sense ofthe importance of commmity in school education

Teaching Methods: Lecture methoq discussion metho{ question- answermethod

Teaching Aid: Power point presentation @PT), Blackboard

Evaluation done through recapitulation questions as mentioned below:
(1) Mention any 5 steps or ways in which schools can be engagedwith community?
(2) Describe the Importance ofthe role ofheadmasterto facilitate community engagement?
(3) explain the role ofteacher in engagement of schools with community?

/.\\/

Assignment: Identifr the areas of community a *r"r*J**e our schools and provide
fr uittulleamingexperienc"rt8llsff ff+:ffi ;j jfi $:'i?::jstudies

l,lr;harr Nagar, Ghaziabad



Description of Lesson Taught

Date:3'd October 2023

lE.Activities done by the trainee teacher educator
a Teaching:

I Class

I

I

No. of
students
present

Period Topic

B.Ed
(2"d year)

24 3.d Conducted a seminar on " How to
qua1ifr TET (Teacher Eligibity Test)"

20.

b. Activities and Events:

1. conducted a seminar on " How to qualify TET (Teacher Eligibity Test)'
2. discussion session on importance of TET Exams.

Any other Experience gained and lessons learnt by trainee teacher educator

1. stimulusvariation act as an effective source while delivering content in classroom
2. Yes and NO activity helps learners to memorize factual information

Observation of Trainee teacher educator

a. Strength of event
a- face-to-faceteaching include studentparticipatiorq meaningful learning and social

learning.
b. technology integration in content- delivery make leaming interesting.
c. discussion is an effective method for drawing out the opinion and views of lea' d. Give bonus tips to learners forpreparing their own 'Tailor-made strategy' for

qualifr-ing any TET Exam.

t9.

21.

b. Weakness of event
a. none.

Other activities if done:
PRINCIPAL

Modern College of Professional Studies
a 11, Anand Indl. Area,



PRINCIPAL
Modern Coltege of Professional Studies

431, Anand Indl. Area,

Dav 19

Conducted a seminar on " How to qualify TET"

1{ ._, LooQ 77.4A8694o

;1.';:#;#,'. Hapur, uttar Pradesh, tndia
1.li,i, 

* ; -d,';T. 916, DELHIROAD, Hapur Rd, Rafiq Nagaq Hapur, Uttar pradesh,245101, lndia
: i1

ffi{ Hapuq Uttar Pradesh. lndia



Date:4tr October 2023

lg.Activities done by the hainee teacher educator
a. Teaching:

Class No. of
students
present

Period Topic

B.Ed
(2"d year)

22 3'd Classroom discussion on the Role of school
Management commiffees, Teachers and Head
masters for commumty engagement

b. Activities and Events:

1. conduct "question of the day" exercise where sfudent describe *how a school can contri
to society".

20. Any otherExperience gained and lessons learnt by trainee teacher educator

1. stimulus variation act as an effective source while delivering content in classroom
2. Yes and NO activity h"lpr leamers to memorize factual information

21. Observation of Trainee teacher educator
lS.Sfrength of event

a. face-to-face teaching include student participation, meaningful learning and social
learning

b. technolory integration in content- delivery make learning interesting.
c. discussion is an effective method for drawing out the opinion and views of

b. Weakness of event
a. none

22. Other activities if done:

PRINCIPAL

;..-'gi;"SffiP;p;.,studies
Mohan Naqar' Ghaziabad



Description of Lesson Taught

Date:4ft october2023

Class & Section: B.Ed (2nd year)
Period:3rd

Subject Work Education, Gandhij i's
Nai Talim & Community

Topic: Classroom discussion on the Role of school Management committees, Teachers and Head

masters for community engagement

Classroom discussion on :

o Communityengagernent
o Role and functions of school management committee (sMC)
o Structure of SMC as per RTE Act.. 2OA9

. Steps for engagement of schools with community

. Role ofheadmaster in community engagement
o Role ofteacher in community

THANIKYOU

Modern College of Professional Studies
431, Anand Indl. Arear

Mohan Nagar, Ghazlabad
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Ref. No....i.6

S.S.V. Gollege, Hapur
(do wurRirffiqtwtisq€)

@ Date:e.tr;IJ...pp-:s

Cgllege lnternship Certificate

This is to certify that Avana Sharma D/o Madan Gopal Sharma University

Roll No. 229956A07 student of M.Ed. programme, Modern College of Professional

Studies, has successfully completed 20 days College internship from 1Lth Sep. ZOZ3

to 4th October 2023 in S.S.V. College, Hapur as per the requirement of Nationai

Council for Teacher Education (NCTE).

Her contribution during this period was Excellent.

1. 15 lessons to be taught from B.Ed. Course (Any Paper) and engagernent in
other cu rricular activities.

2. Qrganization and participation in co-curricular-activities.
3. Conduction of test from the content taught.
4. Evaluation of lesson plans.

Her contribution during this period was satisfactory/Good/rxcfint.
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Ref- No. _. lLg!.1l.por I o -l
To

The principal

Date.... -*9 :9.1!. :-?..?4

/:?i"[.JBn . ..ft.c. s.C s. ln X
fls:-"...ksr.,e.h:ls...CY I - U Qr"og -rr* J , (noh"., Nflc/.,

Snbject Request for School Ohenration
Dear Sir/ttadanU

Modern college of Professionat Studies (il.ICPs) is a repured private institution affiliated with ccSuniversity' Meenrt' At MCPS, we strive to create an engaging supportive, and inclusive learningenvironment where st,dents are encouraged to explore ttreii fassions, challenge themselves, and grorvas individuals' our mission is to empou'er our students rvith the knowledge and skills &ey need toachieve theiracademic and 
""r.". goulr.

As mandated by the NCTE regulation of 2014. rhe PG studenrs of the M-Ed. program (session 2023-24) are required to undergo a l0 days of schoot obsecrvation.(practicum ) in Govt/kivate Schoots. [trvill provide students with an excellent opportunrty to gain praciical experience and observe the day-to-day operatiom of school' we *ould be gratefut if you could provide us with any guidelines orexpectations you have for students participating in Schoot Observation. Additionally, if there arespecific days or times that *ould be preferable for our students to visit certain classrooms or meet withteachers, please inform us, and rre rtiil do our best to accommodate your requests-
Thank you for considering our request- \!'e believe this internship will be a valuable experience for ourstudenB' and w'e look fonvard to the oppornrniry'' for t*m to observe and leam from the educators atyour School-

The School will stafi from 22dApril,ZOZ4

Upon completion ofthe School Observation, the School Obs
certificate for the stipurated observation period ln *" oi

would be required to provide a
queries, please feel free tocontact:

Mr.Ashish Singh
. School Observation Coordinator' Email : ashishsingh@moderncollege-org

Contact No-: 945474O003

t'locern coilegl' ;'t€;sronat Srudies

"o3lf:ryr"dd,*;Mohan nrguichiiLBd

SuOes

Name of the Sodent l4g; e r.,h _Shorrfl<: q.
UniversityRoll Numbei: 2g gqs: 

C O I 6
Thankvou- \

with regard" $Lg,'iWith regardE V-\>C.;ir ti *Ot*t
:J::g:lNisha 

sinss"* ss*,$,#(Principal) ttcd' Fl*ffi;u'

i:111f, pr'.t-

..,,:irn Academl"' r' High Sciroui

i(arltera, rvio,rail Nagar

i:iiaziabad
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To

The Principal

ff ,i.to. n . . .ft .+s.s! s. m 4
,:ls*...Ks:r.e.hrs.-...CY I * U Qy*Ao.b".J,

Date .....29. :!..!!.:.?. ?\
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-,1r r- !; .l: .\
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PnifucrPru-
Mcdem Coliege of Professienal Studies

431, Anand Indl. Area,
I.'iohan Nagar, Ghazlabad

Subject: Request for School Observation

Dear Sir/I\4adam,

Modern College of Professional Studies (\ICPS) is a reputed private institution affitiated with CCS
University, Meerut. At MCPS, rve sffive to create an engaging, supportive, and inclusive learning
environment rvhere students are encouraged to explore their passions, challenge themselves, and grorv
as individuals. Our mission is to emporver our students rvith the knorvledge and skills they need to
aehieve their academic and career goals.

As mandated by ttre NCTE regulation of 2014- the PG srudents of the M.Ed. program (Session 2023-
24 ) are required to undergo a l0 days of school obsecrvation,(practicum ) in Govt/private Schools. It
rvill provide students with arr excellent opportunity to gain practical experience and observe the day-to-
day operations of Scllool. We rvould be grateful if you could provide us with any guidelines or
expectatiotts you have for students participating in School Observation. Additionally, if there are
specific days or times tlrat uould be preferable f,or our students to visit certain classrooms or meet with
tedcherc, please inform us, and u.e rvitt do our best to accommodate your requests.

Thank you for considering our request- \ve believe this internship rvill be a valuable experience for our
students, and u'e look forrvard to the opportuniq' for them to obsene and learn from the educators at
your School.

The School rvill start from 22nd April, 2024

Upon completion of the School Obse-rr.-ation, the School Obsenation would be required to provide a
certificate for the stipulated Observation period. In case of any further queries, pt"** feel free to
contact:

Mr.Ashish Singh
School Observation Coordinator

' Emai I : ashishsingh@modemcollbge-org
Contact No-: 9454740003

Nanre of the Student: /qg}U.roa* Sha:rrarr o,
UniversityRollNumber: /g9g' C O I 6

Thank you. \,

With regard" $,)-,.i' 
: i i' ,:Frr.tq;?-lt- -^15t'r'r'i::;

H.:,fi ,l 
* i, # [,,;5f\*,. 

*i#lX*..i*tl,$ft



School Observation Report

* Permission Letter/Consent Letter
* Experience Letter

1. About the school

o Name of the school Milton Academy

o Address ofthe school - New Colony Karhera, Near Hindon Airforce

Station, Mohan Nagar, Ghaziabad 201007

o Affiliated Body

o Date of establishment

CBSE Affiliated

2001

o Mission/vision ofthe school - We aim to nurture skilled confident children by

working on their heart, mind and psyche.

o We lay foundation of literacy, numeracy and comprehensibility for the future.

. We ercourage students to make practical connections between their studies and thereal worrd, by

practical demonstration and real-life experiences.

o Milton Academy is committed to nurture the inherent potential and talent of each child creating

lifelong learners who will be the happy conscious leaders of the tomorrow.

oN./V
tslslt"tonal St';iies

r^1^f,€ cf Pro

Mo:r,':rn 1.,t'rll 
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2. Aboutthe management: Details about school management committee members.

Principal- Mrs. Anju Sharma

President- Mr. Omprakash
Manager- Mr. Yogender Chauhan-

Treasurer - Mr. Rameshhwar Nirwan

3. Aboutthe School

Introduction of School
Milton Academy Junior High Secondary School" laying the foundation of excellence" in 2001 is a CBSE

affiliated Co- Educational Institute, has proved its mettle in the education sector due to its emphasize on

educational excellence, mental wellbeing of students and opportunities in co -curricularactivities like sports

and arts. Education today, is not mainly transmitting information , it is enabling the child to distinguish

between right and wrong . Our teachers are helping the child in the learning process as well as playing a

significant role in empowering the young minds to deal with their day-to-day challenges and resolve them

with confidence.

Providing education with the highest standards.
The purpose of education at Milton Academy is that all our girls and boys receive an excellent academic

education and at the same time to culture the mind of a child so that he can accomplish all his aims in life,
to be an integrated individual who is capable of dealing with life as a whole and Iearnthe lesson of humanity.

The Foremost aim of these Schools is to provide and maintain high standard of education as reflected by

the excellent Home Exam and Board Exam results.

Education is not just a bundle of books or curriculum but also interaction with the world around us. The

education given in class rooms needs to be assisted by practical demonstrations and real life experiences.

The journey on the golden path of education as we envisage it, is without an end and only has glittering

milestones.

Attitude & ability of the teacher, aptitude of the students, the immediate environs of the school, the

infrastructure and facilities available are important factors when it comes to education and all round

development of the students. We always endeavor to provide the best amenities to the students and our

faculty which without doubt is well qualified for their role.

Vision & Dedication
Milton Academy is expert in education with 15 years of experiance.

We aim to nurture skilled confident children by working on their heart, mind and psyche.

o

o
o

o

We lay foundaticn of literacy, numeracy and comprehensibility for the future.

We encourage students to make practical connections between their studies and

demonstration and real life experiences.

word, by practical

Modemfilffi:ffi'ffffi
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4. Teachers' details

Iearners who will be the happy conscious leaders of the tomorrorv.

Other relevant information

2

3

4

5

6

7 Mrs Nikita

8 ' Mrs Sandhya
I

I Mrs Rachna

BSCE. B.Ed. Computers

? .raqrc FnolichJ Lr rDr rJr I

le.A., n.ra.
I

M.A., B.Ed.

ivr.A., s.Ed.

I

I

avl

i Mrs Vidhi

I MiJ upviii
I
I

, Mrs Amrita

I IMrs Alka
i
j Mrs Monika M
I

I Mrs Mahima
I

l
I

I

4 years

6 yeai-s

7 years

:-
15 years

1 year

2 years

5 years

Maths

Political Science

Moral Science

Social ScienCe

Environmental

Science

Hindi

Sanskrit

Environrnental

Science

Moral Science

Political Science

Maths

Accounts

Computers

engtisl',

Maths

I Historvi'

Business studies

ie.a.. g.Ea.
l

I

l0 I Mts Anita
I

11 Mrs Sarita

5 years

/ )iears

4 years

2 1'ears

3 years

q yeirs

5 years

B.A., B.Ed.

le.a.. B.na.
I

M.A., B.Ed.

i

I

I

Itz
I

iIts
I

lin
I
I

I

ils
t-l16
I

I

i17
I

Irs
Iirs
Ii20
I
I

I

21

I

t.TO Name Eclucation Teaching Subjects taught

Qualificatio Experience
n

1 LA., B.Ed. Hindi

)o^r n rl)5t_ ti. D.r.,(l.

lM.A. ,B.Ed.

Mrs Neetu 8.A., B.Ed.

Mrs Neha \4.A., B.Ed.

Mr Omprakash l.Ed., BSCE Maths

Mr Gaurav

Mrs Nirja l.Ed., B.A. I years Social Science

Mrs Lavi BSCE, B.Ed., 5 years

Mrs Priyanka Tyagi l.Ed., B.A. l vears

Mrs Sapna BSCE, B.Ed. 8 years

Mrs Yashika vl.A., B.Ed. Iears

ivi.Com, B.Ed. t$rT*iVlrs Sushma

Modern cdbd" ;! I Pttrl'J:: 
shrdies

Mohan Nagar,



Student's details A-

B-

6- Admission poliry:

General information regarding registration

t The academic year of the school is from lst April to 3lst March.

ti. The Prospectus and registration form shall be available from the school office on all

working days during the school hours i.e. from 8.00 am to 2.00 pm.

{. Registration does not guarantee acimission. It will be subject to merii & availability

of seats.

Eligibility for LKG

* A Child wJro has completed

admission.

three and half yearc on March 3lst of the year of

t Children should be able to:- Recognize the lettfTf English, Recognize the letter of
Hindi , Should answer questions smartly and r$tyy.

JKooot
M^dorn careoe 

-oipiofessional Studies

Class and
Section

Total Students

9th 4 4l

9th g 37

lnlh A 35

lOth b aaJJ

ffffi'6;ienaauuao

)) Mrs Meenr: \4.A, B.Ed. ) years Econornics

23 Mrs Rankesh 
,M.A., 

B.Ed. 5 years Geography

24 Mrs Nutan M.A., B.Ed. i years Social Science

25 Ms Rachna Pal 8.A., B.Ed. 4 years English

26 Ms Shivani l.P. Ed. ) years Sporls

27 Mr Shiv B.Ed. . M.A.(English) 7 vears English

TotalStuclents N{ale Fenrale

10s2 641 411



a

a

O

t The interest and availability of the parents in helping the child will be specially

counted in the selection of the children for admission.

Documents Required for Admission to LKG

{. Birth Certificate from the competent authority such as Panch4yat /Ivlaha Nagar

palika or of the hospital where the child has taken birth.

{. No other Certificate from whatever source it may be will be accepted.

{. Date of Birth once given will not be changed in any case.

* Stamp size photograph to be affixed on the admission form.

Documents required for registration and admission to other classes

.i. Birth Certificate / T.C (Transfer Certificate) from the school where student had been

studying.
.3. Date of Birth shall not be changed at any stage later.
.!. A Student seeking admission in class VI must have completed ten and half years on

3lst march.

{. Stamp size photographs ofthe student to be affixed on admission form.

{. Original Report card of the qualifying examination is required at the time of the

interview.
{. Mark list (Report card) in original.

Academic activity details-

TeachingMethod:

Time-table:

Evaluation details -

Cocurricular activity details:8-

"t-' 

' __-- 
-*\'\

/ . Activity should organize under the
j supervision of teachers who are experts
j and are really interested.

i . As far as possible activities sho;,rld be of
I less expensive and feasib!5y'
j . Er"ry student shoul{.brdgiven equal
I opportunity. /
i . ln each activity the role of the teacher
1 should be that of a facilitator.

| . t".i ro,r,,, should be eualuy'S and j

\:,*"*::::'*,rd 
be r{aifltained. /

;W
Modernfi IrfJH',ffi 1fr i,"'*

oi"'ij t n'i gtr' Ghaziabad
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9. Dailv activitv details

Day I

. Inhoduction to the course, the school, and the external week activities;

o Icebrpakoractivities;

Day 2

. MorningPrayers

. Lesson and activities regarding motives behind leaving school emly,

Day 3

. Creative and Dynamic Learning - Thinking OuylffieBox-how new perspectives

canpromote academic motivation, trust anfffreshed sense of pufpose;

Day 4

. Mentoring and Scholastic SafetyNets;

. Understanding how the group- of teachers, of students and of ran be an

Sudies

lies -

.*"" j:iffi':ll;tlffi'



effective resource in creating a positive school environment.

Day5

. Simulation of lessons by course members, using skills and strategies acquired during the
week;

. Round up of abilities and competencies acquired;

Day 6

. Course evaluation: round up of acquired competences, feedback, and discussion:

. Excursi on and other extern al cultural activities.

DayT

. Class discussion of personal cases and brainstorming of possible strategies-

. Practical group activities and discussion.

Day 8

. Class discussion of personal cases and brainstorming of possible strategies-

Practical group activities and discussion.

Day 9

. Body & Mind learning, alternative forms of expression, emotional intelligence.

. The importance of school-student-family alliance and a school environment that
promotes self- esteem in all.

Day 10

. Observed Teacher aptitude and student behavior on daily basis

. Student counseling on how to study better ..-
/

#tffi;s'lffi'
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PRrNqP*sional studies
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Facilities ,/

'1. Trained teaching staff.

2. Caring support staff.

3. Classes equipped with CCTV .

4. WellequippedScience

5. Wellequipped Maths lab

6. Wellequipped computer lab.

7. Fully equipped library

8. Fun-filled activities corner

9. yoga sessions for calm and healthy mind

10. Festival celebration to inculcate cultural values

11. Birthday celebrations

12. Educationaltrips

13. Transport facility

PRNqPHdonat studies
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DAY 1: Introduction to the course, the school, and the external week activities-

A School is a place where students are taught the fundamentals of life, as well as how to grow and

survive in life. It instils in us, values and principles that serve as foundati on for a child's developmenl

My school is my second home, where I spend most of my time.

DAY 2: Morning prayer -

J-

.4
.sB{,,2

tff:H"nalstudies
ModernHf'^ff:#[f;.

Mohan Nagar''
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DAY 3: Creative and Dynamic Leaming - Thinking Outside the Box-how new perspectives can

promote academic motivation, trust and a refreshed sense of purpose;

Innovation in teaching can capture students' attention and foster a genuine love for learning. By

incorporating interactive elements such as technology, multimedia resources, and real-world

examples, teachers can create a dynamic and engaging classroom environment. Some ofthe teaching

methods that have been proven effective include:

Collaborative Learning

Collaborative learning emphasizes teamwork and cooperation among students. This approach

encourages active participation, social interaction, and peer-to-peer learning. Through gloup

projects, team-based learning discussions, and problem-solving activities, students develop vital

skills such as communication, collaboration, and negotiation, while also building a supportive

community with their classmates to inspire each other.

Project-Based Learning

Project-based Iearning is an effective teaching method that encourages students to actively engagein

real-world problem-solving. Through hands-on projects, students can apply their

knowledge,collaborate with peers, and develop essential skills like teamwork, communication, and

critical thinking. This approach not only enhances student motivation but also promotes a deeper

understanding of the subject matter as students connect theoretical concepts with practical

applications.

Technology Integration

In today's digital age, technology is an indispensable tool in education. Integrating technology into

teaching methods can enhance student engagement, facilitate personalized learning, and provide

access to a wealth of educational resources. From interactive whiteboards and educational apps to

online platforms and virtual reality, technology offers countless opportunities for innovative

teaching. Teachers can leverage multimedia resources, simulations, and interactive exercises to

create immersive leaming experiences that cater to different leaming styles and interests.

Co-curricular activities are a crucial and essential component ofthe cfriculum in today's educational

system. Often referred to as extracurricular activities, these extendlblyon$ conventional academic

subjectsandholdauniqueplaceintheeducationallandscup".rffi,numerouSactivities,from' PRltl'cxpe rr --
sports and the arts to social gatherings and voluntge;5gag4jr$ff.gJ""ipr"f.*i"*l Studies

Mohan Nagar,



Benefits of Co-Curricular Activities in School

The importance of extra-curricular activities in schools is as follows:

.t lmprove Overall Personality

.i BoostSelf-Confidence

* Development of Special Skills

* Improve in Academic Performance

* Greater Opportunities

* Knowing New Activities

* Sense of Responsibility

* Physical and Mental Health

Co-Cu rricular Activities at School

The importance of extracurricular activities can be observed through different programs in school.

They are as follows:

* Cultural Activities

* Arts and Creative Workshops

.8. Scouting and guiding

* School council activities

* Book clubs

.:. School magazineeditor

* Poetry recitation

t, Story-writing

* Debates

* Organizing exhibitions

a Preparing charts

* Dance

* Music

.:. Folk dance

n Folk songs

* Fancy-dress competitions

t Album making

PRINcxPHlonal studies
Modern;lPf1fiffl1ffi;
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* Doll making

* Cooking

* Photography

,, Flower decoration

a Clay modelling

€. Collage making

a Basket making

* Knitting

Rules for Students
l. A student, who is not dressed neatly and tidily in the full school uniform, will not be permitted to sit in

the class. The prescribed shade and pattern must be carefully adhered to. Any deviation will not be

accepted. Strict measure will be taken against those who ignore the rule concerning the uniform. Student
must wear the house dresses on Wednesday and Saturday.

2. Perfect silence should be maintained during the prayer bell.
3. Students need to bring the school diary daily
4. Every child must come to the school in time. Late arrivals may not be admiued to class without

Principal's permission.

5. Students are to keep their surroundings clean and use the dustbins provided
6. Boys are to keep their nails and hair short

7. Girls are to keep their nails short and braid their long hairs.
8. The Principal is empowered to rusticate or suspend or remove a student from the roll of the school on

ground of indiscipline, misbehaviour, neglect of academic work or frequent absence

9. Physical training, game, tours, picnics and camps are compulsory for all students. Student is required
to take part in various extra curicular activities organized form time to time

10. Student must refrain from damaging the school property, furniture fans, window panes etc. In a case

of any knowledge about damage done accidentally or intentionally they should report the matter to
the head Mistress. Any damage to the school property, furniture etc will be remedied at the cost of
offender

11. Students are advised not to buy food from street vendors in the interest of their health.
12. No student will manhandle another student. [t is considered a serious offence. Any violation of this

rule may result in expulsion of the offender from the school. Student are expected to exhibit
exemplary behavior, inside and outside the school premises, worthy of children brought up in decent

homes

13. Students are reguired to note their homework in the school diary.
14. Students are strictly forbidden to leave the school premises or grounds during the regular

school hours. Permission to leave may be granted only by the Principa!

15. Students must park their cycles/scooters in the parking areaAd lock them. Students riding

on two wheelers must wear helmets and possess a driving tQedgg-or borrowing of money

Modern College of Professional
431, Anand Indl' Arear

monin Nagar, Ghazlabad



is strictly prohibited. The school authorities will not be not responsible for loss of money,
books etc. student are expected to look after their own belongings

16. Students caught triple riding wil! be penalized

Conclusion

Co-curricular activities play a pivotal role in modem education, contributing to the development of

students and preparing them for the complexities of the 2lst century. The benefits of co-curricular

activities in school cannot be denied. They provide opportunities to acquire essential life skills,

develop values, and nurture talents. Their significance extends beyond the classroom, shaping well-

rounded individuals who are not only academically proficient but also have the potential to excel in

various areas of life. As educational paradigms evolve to meet the demands ofthe contemporaryworld,

the importance of co-curricular activities in schools remains undeniably high.

Work responsibilitics during Internship

During my internship many responsibilities were given by the school management Which made the

intemship more effective and meaningful.

Here are some day-to-day intern roles and their responsibilities:

. Performing clerical duties: Creating PowerPoint presentations, drafting reports, designing

creatives, researching trends and the like.

o, Managing emails: Handle the school emails, talk to students' parents on the phone, and

similar duties.

. Register making: Learn how to maintain register and how there register helps in maintaining

records for future evaluation andprogrammer of school.

. Fee submission: In this, I have learnt how we make to maintain fees record and submit it and

regular update of record is just one mistake can cause a big problem for students and school.

Internship experience -

There arevarioas points of experiments crllected throughout the internship

Firstly, it was very helpful experience of improving my teaching skills dying intemship. By this, I

have made my teaching better.

Secondly,l have experienced that teacher work is not only teachpgany q$$)tdf topic. It's about

PN[gl^*..,nnalsh.rdies
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improving every aspect of students.

A teacher needs to conduct various curriculum, activities, curriculum, activities, and counsellingall

as a part ofteaching learner.

,, The teacher must be a good planner so that the different activifies could be carried out

systematically throughout the year.

* It should be the duty of the teacher to give more and more opportunity to the child while

performing co-curricular activities.

€. TheTeacher should actaslnnovator byintroducingsome innovativeprcgrammes.

* The teacher must be a good organizer so that the students experienced maximum of it.

* The teacher act like as director, recorder, evaluator, manager, decision maker, advisor,

motivator, communicator, coordinator, so that the student and child could gained

maximum of finer aspects of Co-curricular activities.

Observation and supervision of the students:

Observation plays a central role in practice teaching, both ii oi your teaching by your

cooperating teacher and supervisor, as well as your own obs s of your cooperating teacher's

class. Oiher school staff may also wish to observe oiie of'you ?rom time to time, such as

Mohan Nagar,

Students Strenglhs Sludents Weaknesses

Time Manatement

Critical Thinking

Communication Skilts

Collaborative Skills

Procrastination

Self Doubt

Unassertive
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the principal, the vice-principal, or a senior teacher, so you need to prepare well for every lesson in

the event that someone asks to observe your teaching. You may also have the opportunity to observe

other teachers in your host school and to review video recordings of your own teaching and that of
other student teachers in your teaching practice seminars. The purpose and nature of observation,

however, diftbrs according to who participates in the observation process. For example, in observing

your cooperating teacher's class your focus will be on how the teacher teaches, on such things as how

the teacher creates a positive atmosphere for learning, on the strategies and procedures used by the

teacher in setting up activities, on the way the teacher givesinstructions and explanations, and how

he or she gives feedback to learners. As a novice teacher you will not be evaluating your cooperating

teacher's teaching. When you are being observed by your cooperating teacher or supervisor, however,

the focus will often be on how well you carried out different aspects of the lesson.

. Teachers must be present in the academy premises at least 5 minutes before the warning

bell is rung for the classes.

. AII the staff has to mention the time of bislber atnival and deprture on the aftendance

sheet along with the signature.

. I teacher should be punctual and must not leave the class without permission.

. Teachers should not use their mobile phones during class hours.

. Teachers should not use abusive language or corporal punishment.

Rules and regulations for students:

Show respecf: Follow classroorn procedures, listen when the teacher is talking and rcspect

others.

Be prepared: Complete homework, have it out on your desk, and arrive early.

Participate: Activety contribute during group work or whenfS[ed.

Be responsible: Make good choices.

Rules and requlations for teachers :

Obiective of Interqship:

. lmprove writing skills

:ffi:trrpl,']"*
"'"$fillT*itils*t

2.

3.

4.
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Improving communication skills

Gaining practical work experience

lncrease knowledge

Expand network of contacts

Develop research skills

Exploring career interests

Manage time more efficiently

Become a better presenter

SWOT Analvsis: A SWOT analysis is a strategic tool that helps you identiff the strengths,

weaknesses, opportunities, and threats of your school. It can help you improve your school's

performance, address challenges, and capitalize on opportunities. Here are some steps to conducta

SWOT analysis for your school.

Strengths
List out thlngs you are good at.
ldentify sornething you have expenise in.
Try thinking of dilterenr uays ln syhich you stand oui.
Track the academic chart for a better understanding.

Noto the areas olwcdgss.
VIdt your aca&nb t{tryd ior tlprowmcot
lflork on lhe arlre ft, Irdrsfurm m.lolors ilrto ttrc st,llrg$r
CrndraaL

Determine where you can excel.
Llst out opportunataes that come to mind and then shortlist.
pinpoint possible options that cil act out in your lanour.

Threats
. Throats should be the easi€st to lill an the swoT analysis charl.
. Be clear ebout what you want to achlGve, and analyse the

tireats.
. 8e mlndful abouf the thlngs thal can

oe

i"to"



Strengths in a School

. Creative and innovative developmental plans for students

. An open line of communication with children and their parents and relevant families

. Developing a healthy and fruitful relationship with the society and the other competitive

schools

. The syllabus and school courses should have an excellent academic record

. Ananging events and programs for students througho ut the year regularly

. The environment ofthe school should be open, moral, and ethical for students to participate

and learn from it

. Parents and students have confidence and trust in the education system ofthe school

. School should have the infrastructure for the extracurricular activities like an indoor sports

hall, sports ground, and gymnasium for the students to participate in it

. Professional and well-trained teachers' staff

. Strong financial capabilities to maintain the smooth functioning of various programs both

in the shorillong term

. Total number of graduating students from the school every year

. Parents and families should have easy access to come and visit

Weaknesses of a School

. Decreasing the retention rate of students means the rtumber of students leaving the schoolis

higher

The enrolment rate of students is lower

Visiting the school through transport is either inaccessible or diffrcult

Extracurricular activities have got no or limited involvement

Limited funds to start extracurricular programs for students like gymnasium, sports ground,

sports equipment, etc

Some students are engaging in online bullying

Limited teaching faculty and staff for tlre management and .education of students

Parents oomplain that the school adrninistration isn't o6ordinating and commu rting with

them
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. Faculty and staff don't have proper training

. School administration and management are dealing with more students than their

capabilities

o Parents and students have got a poor line of communication with one another

. Students perform poor in their tests

. Feedback and reviews of students are negative

Opportunities for a School

. Reducing the retention rate

. Improving the enrolment of new students

. Making the online education program possible if it doesn't have this option

. Allowing a parent to study and analyze the currioulum of students

. Limiting the flaws and weaknesses of the school

. Asking for volunteers for the development of the new school committee

. Looking for investors to fund the latest programs

1 Reallocation of funds by cutting out some programs

o Acting on the feedback and reviews of families and parents for improvement

Threats to a School

. Students and parents are making demands in terms of infrastructure and equipment

Planning of extra-curricular activities and syllabus is poor

. Over-communication is creating problems

. Little or no communication between the student body/parents and the school

administration

. Opening of a new school in the area

. Complaints of the unsatisfied parents and families

. Strikes of the staff and employees against the school administration

. Pulling out of investment and resources frorn the investors

. Lockdor,vn and pandemic protocol E-
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Conclusion:

* School principal, always focus on record maintenance and keep it for future reference.

* The environment of the school was very healthy and encouraging. All the administration,

staff and teaching staff were very supportive.

* The various and new ways ofteaching was quite an eyeopener for me as it will be very useful

for the future.

* In the internship time period, we leamt have to manage teaching how to organise various

activities as well as smooth flow of development of student.

* Focus on the full development of a student, inner as well as development of a student.

.f. To make aware about the environment of our country to the student.

* To focus on thepersonality development of student.

':' To prepare a child for our present challenge, as well as for the upcoming challenge in the

future and to deal with it.

* To prepare a student for the future life
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PREFACE

The contemporaly e.ducational landscape places significant demands on

educators, requiring them to navigate complex classroom dynamics, foster posit ivc

learning environments, and address the diverse needs of students. In this context, emotioral

matr,rrity en']erges as a critical attribute for teacher trainees, influencing their ability to

manage stress, engage with students ernpathetically. and pertbn-n their professional

responsibiliti es effectively.

This dissertation, titled "A Study of Emotional Maturity of Teacher Trainees

of Delhi NCR Region," aims to explore the levels of emotional maturity among future

educators and identify the factors that contribute to their emotional developrnent. By

focusing on teacher trainees ir-i the Delhi NCR region, this research seeks to provicle

insights that are both region-specific and broadly applicable to similar educational

contexts. The motivation for this stirdy stems from the recognition that emotional maturity

is not only pivotal for personal well-being but also essential for plofessional success in

teaching. As educators are often role models for their students, their emotional stability and

maturity can significantly impact classroom dynamics and student outcomes.

This disseltation is presented in a clear and straightforward manner. For

enhanced comprehension of the subject matter, the document includes a List of Tables, List

of Figures, List of Abbreviations, Bibliography, Appendices, and an Abstract. The

statistical representations of the data provide immediate insight into the topic. A chapter-

wise distribution facilitates a thorough understanding of the content. The dissertation is

structured into five primary chapters. At last with that research, it will help other

researchers to get more information about this topic.

Avana Sharma
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Abstrzrct of the Study

This study examines the emotional maturity of 200 B.Ed. students (100 males + 100

fernales) from private ancl government colleges in the Delhi NCR region, using the

Er.notional Maturity Scale (EMS - MJJMPM) developecl by Jemy Jose Mathew and Dr.

Malini PM. Employing a descriptive survey lnethod and disproportionate stratified rand orn

sampling, the obtained data were analyzed using percentage, mean, standard deviation &
"t"-test.

Findings revealed varied levels of emotional rnaturity arnong trainees. Only 1.5% exhibi ted

extrernely high ernotional maturity,2.5o hi-eh, 5.5% above average, and Byo average. A
significant portion showed lower matulity lcvels: 25o/o below average, 42o/o low, and, I5.5ol,
extremely low' Gender'-specific analysis indicated lower emotional matur-ity levels among

male traine es: 23oh below average, 48o/o low, and. l9o/,, extrernely low, challenging the

initial hypothesis of high emotional maturity among males. Female trainees showecl a

broader distribution: 30lo extreurely high, 4o/ohigh, lloh average,2To/obelow averuge,360/o

low, and 12o/o extremely low

A statistically significant difference was found between male and fernale trainees, with
females scoring higher. Male tlainees had a mean score of 104.20 (SD : 11.911) and

females 110.81 (SD: 15.816). The t-test yielded a t-r,aiue of 3.33g (df : l9g, p:0.001),

indicating significant gendel differences. No significant diflerence was observed between

trainees from government and private colleges; suggesting uniform emotional maturity
levels across institutions. Governrnent college trainees had a mean score of 108.49 (SD :
15-783) and private college trainees 106.52 (SD: 12.768), rvith a t-value of 0.970 (df :
198, P: 0.333).

These findir-rgs highlight tl.re need for targeted emotional resilience prograrns in teacher

training to enhance the emotional maturity of future educators, ensuring they are better

equipped to handle classloom dynamics and contribute positively to the educational

system.
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CHAPTER 1

1.0 INTRODUCTION

"Education is the expression of divine perfection, ah-eady existing in man"- Swarmi

Vivekananda. Education in the broad intellect is an act or expedence that has a

deveiopmental effect on soul. mind, character or physical activity of a person. in its

technical sense, education is the process by which the world deliberate by conveys it's

accumulated knoi,vledge, values and skiils fi'om one to another generation. Education is a

systematic collrse through which 
. 
an individual or an adult obtains expedence, sound

attitude, knowledge and skill. It creates an individual refined, civilized, cultured ancl

perfect. Education is important to solve the several difflrculties of life. Thus, education has

been described as a process of walking up to life.

Man is a dynamic being. Human life is the best creation of God Almighty.

Education is one of the egregious "life Processes" of the hriman individual. Educatiol

develops the individual like a rose which distributed its fiaglance all over the environment.

Man is the supreme and finest cleation of the Creator. He has graced man with certain rare

qualities which are not traceable for other animals. One of the most significant purposes of
educatiott is to hutnanize the humanity. Since the dawn of hnman civilization, education

has been regarded "sumtnumbonum" of human life. Philosophers have become nightingaie

to sing the glowing glory of education tlrr-ough the ages.

India is a multicultural country. It has decided to build itself into a socialist,

secular society in which different communities and -qroups belonging to all faiths can

florirish side by side. R.N. Tagore rightly colrrments orir nation as "unity in diversity."

Tagore was a strong believel in the principle of unity in diversity. All citizens of our

country, irrespective of any difference of sex, caste ol race, culture, community, color, a1d

religion etc. have the opportunities to make the best of their abilities for personal fulfillment

and sociai progress.

Some Important Definitions of Education are:-

*Ornn'rffirrrOrq
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According to Indira Gandhi (1972): "Education is a liberating force, and in our age it is

also a democratizing force, cutting across the barriers of caste and class, smoothing out

inequalities imposed by birth and other circumstances.',

Rousseau (1762): "Education is the child's developnient from within."

John Dewey (1938): "Education is the process of living through a continuous

reconstruction of experiences."

John Locke (1969): rightly said, "Plants are developed by cultivation and men by

educatiorr".

1.1 CONCEPT OF EMOTION:-

The word "Emotion" is derived from the Latin word "Emovere" which means ,,to stir up"
or,,to excite". Emotion can thus be understood as an agitated as excited state of our mind

and body. Taking hints from at its derivation, various psychologists have tried explain

'Emotion'in their own ways.

George Mandler says that emotions are not a single thing at all, but rather,,a chapter

heading.term".

* Wood Worth Q9a\:-

"Emotion is a 'moved' or 'stirred-up' state of an organism. It is a stirred-up state of feeling

that is the way it appears to the individual himself. It is a disturbed muscular and glandular

activity that is the way it appears to an external obseler.,,

"Emotion is an effective experience that accompanies generalized linear adjustment and

mental and psychological stirred up states in the individual and that shows itself in his overt

behaviors".

,& nAC Dougal (t9a\-
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"Emotion is an affective expcricncc that one undergoes during an instinctive exciterneut.

For example, when a child perceives a bull corning towards him (Cognition) he experien ccs

an affective experience in the fonl of the arousal of accompanied emotion of fear arncl

consequently tries to run away (connative aspect of one,s behavior).,,

C.T. Moryan ernphasizes the vital role ol emotions in lif-e, portraying them as essenlial

needs and powerful plin-ral forces designed by nature to help individuals navigatc
challenging circumstances and add viblancy to existence. Emotions encompass a lange ol
feelings such as love, fear', anger, laughter. and sadness, driving impulses to action and
providing guidance. Described as the "dynamics of behavior," emotions serve as energetic

forces that spur activity and dynarnic adjushnents in organisms, ultimately working
towards individual satisfaction and well-being.

1.2 Classification of Emotions

Emotions have been categorized into various categories as shou,n below:

Figure No. 1.1

Positive Emotions: Positive emotions give energy to our life. It helps us to faith in God.

Emotions like love, affection, faith, calefulness, joy, happiness etc. are very essential in ogr
routine life and normal behavior.
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Negative emotions: Negative emotions are like anget fear, hate; negativity put bad effect
on our mentality as well as on our health. Negative emotions make our life hell.

Conscious emotions: In conscious emotions our mind is conscious and publicity observed

they also lead to conscious thoughts.

Unconscious emotions: Such emotions are principally centered in a small set of sub

cortical brain system. These are centered to cognition. These refer to innate and principally

unconscious process. They alter the individual while attending to other things but not to
bother with processes that don't require conscious attention.

Primary emotions: A prirnary emotions is what the individual feel first. These emotions

result in the develop of other emotions dependent on them.

Secondary emotions: The primary emotions lead various other emotions such as to anger,

depression etc which are called as secondary emotions.

One outcome of healthy emotions development is increasing 'Emotional Maturity'. Many
efforts have been made to define emotional matLrrity. In sirnple words ernotional rnaturity

is the stage of expressing proper emotions at the proper place and in proper quantity.

1.3 SOME MAIN CHARACTERISTICS OF EMOTTONS:-

i) Emotion affects the character of hn individual.

ii) Emotions are subjective feelings and depend on individual differences.

iii) Emotions are universal.

iv) Psychology and psychological changes are related to emotions.

v) Emotions have always a definite base.

vi) Emotions are mainly based on pain and love principles.

vii) While emotional an individLral should feel stimulation, mental activities or mental

tensions.

viii) Emotions are influenced by maturation, learning, social and cultural

environrnents.
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ix) Emotions accompany instincts.

x) Emotions are primary or secondary.

xi) Extemal situations produce emotions.

xii) Overt behavior is the prorduct of emotion.

xiii) Emotions are a complex affective state.

xiv) Emotions have a wide range and wide degree. They occur at all stages of mental

development.

* EMOTIONAL DEVELOPMENT &
DISTURBANCES:-

GENESIS OF EMOTIONAL

Emotional developrnent encompasses the changes in individuals' emotions across various

stages of development, impacting their-character, habits, and temperament. It is crucial for

parents and teachers to monitor and address emotional development to facilitate refinement

and charactel fotmation. Teachers, in particular, should understand the nature of emotions,

their development, and expression to support students effectively. Neglecting emotional

development can hinder the attainment of a weil-balanced personality. Therefore, it is

essential to take precautions to promote healthy emotional development and reduce the

genesis of emotional disturbances. Emotional control and adjustment within relationships

are vital for mental health, emphasizing the significance of balanced emotional attitlrdes

alongside knowledge and skills for success in life.

1.4 CONCEPT OF MATURITY:-

The concept of 'maturity' has not received a great deai of explicit attention in the literature.

Recent ernphasis on the conflict between the regressive, dependents, versus the

progressive, productive forces in the personality has directed interest toward the more

detailed nature of maturity. Maturity means the state of being mature or full development.

Maturity is the ability to respond to the environment in an appropriate manner.

l
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* SOME MAIN CHARACTERISTICS oF MATURITY:-

i) Frorn the parasitic dependence of the fetus to the relative independence of parent, with
parental capacity for responsibility for spouse and child.

ii) Children learn to control their hostilities, their sexuality, and other impulses, and to
develop the orientations of maturity largely through the incentive of being loved.

iii) Relative freedom from the well-known constellation of inferiority, egotism, and
competitiveness.

iv) Conditioning and the training necessary for socialization and domestication.

v) Hostile aggressiveness which includes all sorts of anger, hate, cruelty, and,belligerence,

is always a sign of emotional initation or threat.

vi) A finn sense of reality.

vii) Another characteristic of maturity is flexibility and adaptability.

1.5 EMOTIONAL MATURITy: -

Morgan (1934) highlights that education's essence lies in nufturing rnaturity,

encompassing both intellectual and emotional gror,vth. Emotional maturity, charucterized

by adept emotion regulation, mature ploblem-solving, and effective social intelactions, is

influenced by multiple factors including intelligence, family dynamics, peer inflnence, and

societal norms (Good, 1981). Today, adolescents and educators grapple with various

ciiallenges leading to psycho-somatic issues like anxiety and ernotional disturbances

(Geoghagen et al., 1963). Understanding emotional development is paramount, akin to
comprehending anatomy, as it delves into the intlicate dynamics of forces and intensities

(Dosanjh, 1956). Although conventional assessments prirnarily gauge dependence levels,

a comprehensive evaluation of emotional maturity considers rnultifaceted aspects

(Wenkart). Cole (1954) r.urderscores the significance of ernotional maturity in personality

development, aidirlg adolescents in navigating complexities, managing fiustrati6hs, andstrati6hs- ar
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fostering healthy relationships (Kaplan & Baron). However, maturity also encompasscs

deriving fulfillment from these qualities (Morgan, 1934). Critical markers of emotional

maturity include self-control, resilience, and the ability to respond adeptly to situations

(Dosanjh, 1956).

In essence, emotional maturity empowers individuals to respond proportionately to

circumStances, avoiding emotional suppression or excessive reactions (Geoghagen et al.,

1963).It involves regulating and expressing emotions effectively, fostering overall well-
being and successful interpersonal relationships.

1.5.1 DEFINITIONS OF EMOTIONAL MATURITY

Emotional maturity is a state of balanced feelings and self-control. As per Singh and

Bhargava (1999), the authors of emotional maturity scale, explain that Emotional maturity

is not that one who essentially has committed. all conditions that provoked anxiety and

aggression but it is repeatedly involved in a struggle to achieve healthy integration of
emotions, feelings, achievements, thinking and action. Its measurement is the total score

on emotional maturity scale.

Emotional maturity plays a pivotal role in shaping personality patterns and facilitating

individual growth. It is a crucial aspect of human development, emphasized in moral

educational programs aimed at cultivating well-balanced behavior. Tenth-grade sfudents

often perceive a gap in emotional maturity compared to adults, who demonstrate better

control over their conduct and surroundings. Unlike adolescents prone to impulsive

reactions, emotionally mature individuals exhibit composure and adhere to social nolrns,

navigating situations with restraint. As individuals mature, they experience enhanced

emotional stability, social intelligence, and self-awareness, enabling independent

navigation of challenges and responsible behavior. Emotional rnaturity fosters qualities

such as self-control, compassion, and gratitude, contributing to personal adjustment a1d

fulfilhnent. It also promotes healthier interpersonal relationships and a positive outlook on

life. Cole (1954) emphasizes that the ability to endure tension is a key indicator of
emotional maturity, emphasizing self-control over self-realization. Dosanjh (1956) defines

emotional maturity as a balanced personality capable of managing disruptive emotions,
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tendencies. Good (1981) elucidates emotional maturity as the emotional design or pattern

of a matured individual, shaped by developmental stages like infancy, childhood, and
adolescence, affecting their ability to handle adult relationships without emotional strain.

In essence, recognizing the importance of emotional maturity across developmental stages

is crucial for tailored approaches to promotirrg emotional development throughout life.

According to Crolv and Crorv (1962), 
-The emotionally mature or stable individ,Lral

regardiess of his age is the one who has the ability to overcome tensions to disregard certaip

ernotion stimulators that affect the young and view himself objectively, as he evaluates his

assets and liabilities and strives tou,ards an improved integration of his thoughts, his

emotional attitude and his overt behaviour.

Geoghagan et al (1963) say that a person is considered to be ernotionally maftrre when

his responses to a situation are: -

(a) Applopriate to his degree of deveiopn.rent

(b) Proporlionate to the demands of situation.

Smitson (1974) says, 
-Emotional maturity is a process in which the personality is

continually striving for greater sense of emotional health, both intra-psychically and intra
personality.

Singh & Bhargava (1999) say, 
-Emotional rnaturity is not only the effective determinant

of personality patterns but it also helps to control the growth of an adolescent,s

development. A person who is able to keep his emotions under contr-ol, which is able to

rock delay and to suffer witl-rout self-pity, might still be emotionally stunted and childish.

According to Munay (2003), there's no direct link beti,veen sorlreone's age, intellect, social

skills, or emotional maturity. Sirnply being an adult in years doesn't guarantee emotional

maturity. The cornbination of chlonological and intellectual maturity with emotional

immaturity can be risky. An adult who lacks emotional development can cause chaos in

theil own life and the lives of others. Our relationships ancl influences hinge on our overall

emotional growth. Understanding ourselves involves nnderstanding our relationships. The
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most crucial task for anyone looking to improve their relationships is to enhance their s elf-
respect, confidence, self-esteem, self-awareness, maturity, and emotional maturity.
Assessing emotional maturity involves comparing behavior to signs of immaturity and
characteristics of maturity.

So, emotional maturity implies or suggests proper emotional control, which means neither
repression or domination nor violent or harsh expression. An emotionally matured person

has capacity to possess almost all types of emotions: They may be positive or negative and
important thing is that individual is able to express them at proper or appropriate time in
an appropriate degree.

1.5.2 Growth of Emotional Maturity

When we call someone "mature," we're saying that they have the qualities of an adult- In
a way, this has become a word that means the opposite of "childish." To be mature is to
have knowledge and experience about the way the world works, and to have adapted

accordingly. Mature people don't cry when they don't get sornething they want, or hit
someone they disagree with, as an immature child might.

Emotional maturity entails having precise control over one's emotions, gained through

experiencing a range of emotions'and understanding their consequences. It involves the
ability to identify and manage emotions effectively without succumbing to panic or

confusion. Stress management is integral to achieving emotional rnaturity, as it equips

individuals with tools to identify and mitigate stressors, fostering emotional resilience and

well-being.

* In the opinion of Murray (2004) an emotionally rnature individual has the following
characteristics:

l. The capability to receive and give alone.

2.Thecapability to face reality and deal with it.

3. Just as interested in giving as receiving.

4. The capacity to relate positively to life experieuces.
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5. The capacity to learn more experience.

6. The capability to accept frustration.

7. The capability to handle hostility constructively.

8. Relative freedorn from tension symptoms.

L.S. Hollingworth (1928) discussions some features of ernotionally mature individua-l at

the following points is:

i) He/she is capable of responding in gradation or degree of emotional responses. He/she

does not respond in all or none fashion but keeps within bounds. If his/her hat blows off,

he/she does not blow up.

ii) He/she is also able to delay his/her responses as controlled with the impulsiveness of a

young child.

iii) Handling of self-pity, instead of shorvingunrestrained self-pity, he/she tries to feel fbr

hin-r/her.

Early emotional experiences significantly shape an individual's genetic and emotional

makeup, with childhood being a particularly formative period, typically up to around age

six (Saul, 1957). Emotions are not isolated occllrlerlces but integral parls of overall

experience, constantly interacting with and influrenced by other processes. Ernotional

competence l-ringes on having an accurate frame of reference and overall maturity, as

individuals develop consistent emotional pattefns that evolve over time. Should these

pattems prove immature or disruptive, improverrent can be pursued not by suppressing

emotions, but by understanding, accepting, and expressing thern constructively, while

emphasizing positive emotions over negative ones. Emotional maturity, considered a

cornerstone of mental healtl-r, has emerged as a crucial concept in psychiatry denoting a

process of adjustment whereby individuals learn appropriate emotional responses within

cultural nolms (Frank, 1963). Various scholars have defined it as a contintious striving for

emotional well-being, encompassing both intra-psyciric and interpersonal dirnensions

(Smitson, Walter D., 1974). Broadly speaking, emotional maturity involves impulse

control through self-awareness and ego management.
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Many criteria have been suggested to evaluate the concept of rnatur-ity. A few of them

being mentioned below:

'i' Bernard (1954) has suggested the following criteria to evaluate emotional maturity.

i) Inhibition of direct expression of negative emotions.

ii) Cultivation of positive, upbuilding emotions.

iii) Development of higher tolerance for disagreeable circumstances.

iv) Increasing satisfaction from socially approved responses.

v) Increasing dependence on actions.

vi) Ability to make choice and not brood about other choices.

vii) Freedom from unreasonable fear.

viii) understanding and action in accordance with limitations.

ix) Awareness of the ability and achievement of others.

x) Ability to err without feeling disgraced.

xi) Ability to carry victory and prestige with grace.

xii) Ability to bounce back frorn disappointing experiences.

xiii) Ability to delay the gratificatign of impulses.

xiv) The enjoyment of daily living.

* According to William C. Menninger, the seven criteria of emotional matulity ale the

following:-

i) The ability to deal constructively with reality.

ii) The capacity to adapt to change.

iii) A relative fieedom from symptoms that are produced by tensions and
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iv) The capacity to find more satisfaction and helpfulness.

v) The capacity to relate to other people in a consistent manner with mutual satisfaction

and helpfulness.

vi) The capacity to sublimate, to direct one's instinctive hostile energy irito creative and

constructive outlets.

vii) The capacity ro love.

According to Cole (1944), a key characteristic of emotional rnaturity is the ability to endure

tension and delay gratification. Emotionally mature individuals can effectively rnanage

relationships within their family, peers, and broader society. They display indifference to
certain stimuli that may affect younger individuals, and they balance sentimentality with
practicality. Additionally, they maintain a healthy balance between leisure and

responsibility.Fred Mcl(nney highlights characteristics such as heterosexuality, empathy,

adaptability, and delayed response as indicators of emotional maturity. According to Seoul,

emotionally mature individuals exhibit high adaptability, low regression tendencies, and

minimal vulnerability. They are friendly and less prone to hostility and anger outbursts,

focusing instead on pleasure and contentment while striving for a mature and balanced

emotional life.

In essence, emotional maturity is demonstrated by the appropriate expression and control

of emotions at the right time. Guilford, J.P. has developed a matrix of temperamental

factors associated with mahrre emotional behavior.

* EMOTIONALLY DISTURBED BEHAVIOR:- Ernotionally disturbed behavior can

be described ir.r the tbllowing way- helshe reacts like a cl'rild, l're/she looks for syr.npathy,

conceited, quarrelsorne, infantile, self-centered and demanding person, has

preservative emotions, is emotionaliy excitable and feels very much upset to lose a

game (Gibb,1942; Brogden, 1944; Cattell, 1945).
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* AREAS OF EMOTIONAL MATURITY:- The following are the examples of vari ous

areas of Emotional Maturity-

I. Emotional Instability,

II. Errotional Regression,

III. Faulty Social Adjustmenr,

IV. Lack oflndependency and

V. Flexibility and Adaptability.

I. Emotional Stability,

II. Emotional Progression,

III. Social Adjustment,

IV. Personality Integration, and

V. Independence.

Thus, Emotional maturity is one of the vital components of human personality. Emotional

maturity is a process in which the personality is. continuously striving for a greater sense

of emotional health, both Intra-psychically, and Intra-personally. It is considered as a
potential factor in any field of human life. Mohsin (1960) has developed an Emotional

Maturity Scale whereas Rao and Stewart (1976) have adopted Stewart Maturity Scale in

Indian conditions and Srivastava (1983) has developed a Social Maturity Scale; Dr.
Yashvir Singh & Dr. Mahesh Bhargava have developed an Ernotional Maturity Scale

whereas Dr. Roma Pal has adopted an Emotional Maturity Scale in Indian conditions.

1.6 SUGGESTIONS FOR DEVELOPING EMOTIONAL MATURITY

1. Love and Sympathy:-
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These two traits are vely important in the life of a person. Palents and teachers should try

to develop these qualities among children. Parents should also love their children and deal

with them sympathetically.

2. Acceptance and recognition:-

It is important to create such environment where the child has the feeling of self-acceptance

and self -recognition. The parents and teachers should accept the child, in spite of his

limitation and

provide due recognition will power where it is needed.

3. Presenting oneself as role model:-

Teacher should be a role model and possessed character for the child. He should set good

examples for the students in the classroom. Teacher should himself be an emotionally

mature person.

4. Games and cultural programmes:-

In the school there should be provision for sports and physical activities, so that the child

may utilize his surplus energies in physical exercises. Similarly the students should also be

engaged in cultural programmes. Provisions could be made for holding debates,

declamation contests, dramatics and hobby classes, like painting, dancing and music etc.

so that tfre students remain indulge in these activities and bring out their hidden talents.

5. Oral and religious training:-

Moral and religious haining should be given to children because such type of training can

help in improving emotional maturity.

6. Developing democratic values:-

We live in a democratic society. Therefore, school environment should also be democratic,

where more emphasis should be placed to develop emotional mafurity among students.

This can be possible by irnbibing democratic values among children.
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1.7 DIFFERENCE BETWEEN EMOTIONAL MATURITY AND EMOTIONAL
INTELLIGENCE

Emotional Intelligence (EI) and, Emotional Maturity are often conflated, yet they
represent distinct concepts within behavioral science and psychology. Emotional

Intelligence refers to the capacity to understand, express, and regulate one's own emotions,

as well as to recognize and navigate the emotions of others. Some researchers argue that

EI can be cultivated through leaming, while others suggest it is an inherent trait.

In contrast, Emotional Maturity entails the application of emotional intelligence in one's

actions and decisions. It transcends chronological age, manifesting in the ability to manage

emotions effectively and take accountability for one's conduct. Emotionally maLure

individuals do not suppress their emotions; rather, they express them in constructive ways.

This quality fosters adaptability, responsibility, and resilience. Both EI and emotional

maturity are essential for cultivating a well-rounded personality and achieving success in

both personal and professional realms. Individuals with high EI can navigate their emotions

adeptly,. leading to positive outcomes and irnproved interpersonal relationships.

Furthermore, emotional stability facilitates sound decision-making and fosters constructive

behaviors. In summary while emotional intelligence provides the foundation for

understanding emotions, emotional maturity is demonstrated through the application of this

understanding in real-world situations. Both qualities are indispensable forpersonal growth

and professional fu lfi llment.

1.8 CONCEPT OF TEACHER TRAINEE:-

A Trainee is someone who is employed at a lower level in a particular job

in order to learn the skills needed for that job. A Teacher is someone whose occupation is

teaching others, especially children. A Trainee is a person who undergoing training or being

trained. The Trainee Teachers are also called as Teachers-to-be. Generally, teacher trainees

are two types, i.e., pre-service teacher trainees and in-service teacher trainees. The Teacher

trainees are the people who are studying or being trained to become a teacher. The Trainees

should learn the skills, knowledge and undergo training needed for a particu]4 job or

profession. U
t9'
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Trainee mearls a person undergoing training or being trained. A trainee is a

person who is learning the skills and knowledge needed for a particular job. A trainec is

someone who is employed at a lolv level in a particular job in order to learn the skills
needed for that job. A teacher is a person whose occupation is teaching others, especially

childlen or sfudents. The word 'Teacher- trainee' relating to the period before a person

takes a job that lequires training. i.e., Pre-service courses for graduates or postgraduatcs.

Teacher- trainee education is the education and training provided to student teachers before

they have undedaken any teaching. Teacher- trainee education of teachers means,

education of teachers before they 'enter into service as a teacher. A Teacher- trainee is a

college student involved in a school-based field experience. Ur-rder the supervision of a

cooperating teacher/professor, the teacher- trainee gradually takes on more classroom

management and instructional responsibilities. In India, Pre-service and In-service training

are plovided to the teachers or trainees in Teachers Training Colleges or Institutes for
quality improvement.

In this study prejudice behavior and emotional maturity of male and females

from different sex, age, reiigions, castes, comnrunities, classes, residential area, educational

qualifications, subject background and farnily types were tested studying on teacher

tlainees.

I.9 NEED OF THE STUDY

The teacher's personality affects students'behavior, their relations with each other, and

their attitude towards learning. Children gradually adopt their teachers' ideas, whether they

are desirable or not. If the teacher is friendly and courteolls, heishe stimulates

thoughtfulness, helpftilness, and consideration in the children. A good leaming situatiol

depends largely upon satisfactory interpersonal relationships, and hence, the teacher's

pelsonality is vital.

To deal with oul leal-life problems and teaching situations, the personality of the teacher-

has to be better. on the other hand, ro be with a better personalityl o perS, must be
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emotionally tnature. So, we must be careful to make pre-serice teachers, i.e., B.Ed.
trainees, emotionally mature. After reviewing the literature, the investigator considers lack
of emotional maturity as one of the major causes of developing problematic personat ity.
This is also supported by previous research.

1.10 STATEMENT OF THE PROBI,EM:

The problem for the present study is stated as follows:

"A study of Emotional Maturity of reacher Trainees of Delhi NCR Region,,

1.11 RESEARCH GAP

Although teacher training programs play an important role in shaping and molding the
habits, nlanners, thinking, attitude, personality, character, etc., of pupil teaclers to becorle
effective teachers, emotional maturity is one of the most important components of teachers,
effectiveness. There is a noticeable'research gap. No research has been conducted in Delhi
NCR region to investigate and understand the emotional maturity of teacher-trainees. This
research aims to fill this gap by investigating all aspects of emotional maturity.

1.12 OBJECTIVES:

1. To fi,d out the level of emotional maturity of teacher trainees

I ' 1 to find out tlie level of emotional maturity of Male teacher trainees.

1.2 to find out tlie level of emotional rnaturity of fernale teacher tminees.

l'3 to find out the level of emotional maturity of teacher trainees of private colleges-

1'4 to find out the Ievel of emotional maturity of teacher trainees of government
colleges.

2' To compare the emotional maturity level of raale and female teacher tminers.t)
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3. To compare the emotional maturity level of teacher trainees of government and private

colleges.

1.13 HYPOTHESIS:

1. Majority of teacher trainees possess high level of emotional maturity

1.1 majority of male teacher trainees possess high level of emotional maturity.

7 .2 majority of fernale teacher trainees possess high level of emotional rnaturity.

1.3 majority of teacher trainees of private colleges possess high level of emotional

maturity.

1.4 rnajority of teacher

emotional maturity.

trainees of government colleges possess high level of

2. There is no significant difference befween the emotional maturity of male and female

teacher trainees.

3. There is no significant diffelence between the emotional matudty of teacher trainees of
government and private colleges.

1.14. DELIMITATIONS OF THE STUDY:

1.The study was confined only to three districts of Delhi NCR region namely Ghaziabad,,

Hapur and Meerut.

2.The study was confined only to male and female teacher-trainees.

3. The study was confined only to teacher trainees of government and private colleges.

4. The study was confined only to B.Ed teacher trainees of government and private

colleges.
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CHAPTER 2

2.O INTRODUCTION

The phrase "review of literature" comprises two words: ',review,, and ,,literature.,,

"Review" means to systematically organize and analyze knowledge in a specific research

area to build a foundation that highlights how a study contributes to the field. "Literature,,'
in the context of research methodology, refers to the accumulated knowledge in aparticular
area of investigation within any discipline, including theoretical, practical, and research

studies. Therefore, a review of related literafure comprehensively examines existing
literature to contextualize the study within the existing body of knowledge.

According to Charter V. Good - "The key to the vast storehouse of published literature rnay
open door to sources of significant problems and explanatory hypotheses and provide

helpful orientation for definition ofthe problem, background for selection ofprocedure and

comparative data for interpretation of results. In order to be creative and original, one must
read extensively and critically as a stirnulus to thinking,,.

2.1 OBJECTIVES OF THE REVIEW OF RELATED LITERATURE

1. It works as an indication of the direction.

2. It helps in maintaining regularity in information and also helps in connecting old material

to new one.

3. It helps in attaining information and knowledge regarding the field of research inquiry.

4. Identification of gaps in literature.

5. ldentification of other people working in the same field.

6. It helps in establishing relationship with previous studies.

7. Literature works as a footprints of earlier travellers who gone through the same route.
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8. Researcher can conceptualize the research problem clearly, with the help review- of
related literature.

9. With the help of review of related literature researcher locate, read and evaluate the past
as well as present studies done by various people which are related to the research work.

In this research study, the investigator reviewed literahlre from various sources, including
books, dissertations, abstracts journals and Thesis etc. with the view to build a correct
perspective, examine the tenability of hypotheses and develop methodology for the study.

2.2 REVIEW OF RELATED LITERATURE

2.2.1 STUDIES IN INDIA

Geeta & Vijaylaxmi (2006) conducted a study on impact of emotional rnaturity on stress

and self-confidence of adolescents and found that adolescents with high emotional
rnaturity had significantly higher stress and self-confidence than those with lower
emotional rnaturity.

Lakshmi and Krishnamurthy (2011) investigated the emotional Maturity of Higher
Secondary School Students using a sample of 220 Higher Secondary Students who were
selected from various schools in Coimbatole District. In this study, they found that there

existed a significant difference between all the sub-samples except the age group of Higher
Secondaly Students. It also found that there was a significant difference between male and
female students, urban and rural students, and tire students wiro lived in joint family and
nuclear farnily systems in respect of their Emotio,al Maturity.

Ansari (2015) examined the relationship between stress and emotional maturity among

undergraduate students, revealing a significant negative correlation between emotional

tlaturity and stress levels. Ernotionally rnature individuals adeptly handle social

environments and eftbctively rnanage various situations with a positive attitude, r-esulting

in lower stress levels among undergraduates.

Naik and Sutradhar (2015) attempted to find out the impact of emotional maturity on the

personality of B.Ed. trainees of West Bengal. Kundu Neurotic Personality@"rtory Uy
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Dr. Ramanath Kundu and Enrotional Maturity Scalc by Dr. Yasvir Singh & Dr. Mahcsh

Bhargava are used for the study. lt was found that there is a significant impact of emotional
maturity on the personality of B.Ed. trainees.

Wani & Masih (2015) found that a majority of postgraduate students and researcl.r

scholars were etrrotionally unstable, with male students showing greater emotiorral

imrnaturity than f-emales in terms of personality disintegration. Significant differenccs
were also observed between postgraduates and research scholars on this dirnension. This
highlights the importance of teaching university students to recognize their emotional
maturity levels.

Joy & Matherv (2018) investigated the correlation between emotional rnaturity ard
general well-being among 300 higher secondary students aged 15-i8 years. Their stLrdy

revealed a significant relationship between ernotional r-naturity and the general well-being
of adolescents.

Singh & Nagar (2019) conducted a study on High School Srudents to identify the

relationship between intemet addiction r,vith emotional maturity and found that there was

a significant relationship between internet addiction and lack of independence. The other
dirnensions, emotional regression, emotional instability, personality disintegration, and

social nTaladjustment did not have a significant relationship with interpet addiction.

Kasundra & Singh (2020) showed that the higher secondary school student's group have

a higher ievel of emotional marLrrity compared to secondary school student's gr-oup and

the girl students group have a higher level of emotional maturity compared to boy students

group.

Jobson (2020) explored the level of emotionalmaturity among adolescents. The study was

perfonned with 100 participants, including 53 girls and, 4l boys of age group between l7
and 18' It was found thatT4o/o of the participants were found to be extremely emotionally

Immatule. Factors such as age, gender of the parlicipants, type of family, and sibling had

no association with emotional maturity of the participants.

D'Souza, Nadaf & Udapi (Z0Zl) explored emotional

degree college students in Belagavi, Karnataka, India.

n-raturity among male and female

They examined 350 sa; les (175
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male' 775 female) from various colleges and used chi-square tests to analyzethe data.
Results revealed a significant association between gender and levels of emotional
maturity.

More (1988) explored relationship between personality, aptitude for teaching and
effectiveness of secondary teachers. It was found that out of the 16 personality factors;
only six factors were found to be positively correlated with teaching effectiveness. The
total personality of the teacher was found to be affecting his teaching.

Das (2014) investigated the link between academic achievement and emotional maturity
among 100 rural and urban secondary school students in Burdwan district, India. Using
the Emotional Maturity Scale, the study found no significant difference in emotional
maturity and academic achievement between rural and urban students. However, a
significant relationship was observed between ernotional rnaturity and academic
achievement.

Allred et al' (2013) found that stress levels among college students were similar across
different academic majors (science, humanities, and social sciences), with no significant
relationship between stress, personarity traits, and academic majors.

Lather Manisha (2009) found that emotional intelligence negatively conelated with
psychological distress in high school students, suggesting it can alleviate distress caused
by parental and academic pressure.

Mahajan & Sharma (200s) identified significant gender differences in stress among
adolescents' Girls experienced more stress related to education and emotional instability,
while boys were more stressed about physical concerns and societal attitudes.

Pastey and Aminbhavi (2006) explored the relationship between emotional rnaturity,
stress, and self-confidence in adolescents. They found that higher emotional maturity
correlated with increased stress andself-confidence. Notably, stress levels were influenced
by the father's education level, while self-confidence was affected by the number of
siblings, with other factors showing rninimal effects.
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Sunil Kumar (.2014) discloses that a significant corrclation exists betr,veen cmotionarl

maturity and family relationship. Fron-r the review of different sources it was found thart

no comprehensive study rvas conducted on the univelsity students and the investigator.

makes an effort to identify tl-re level of emotional nTatr-rrity in university students, keeping

in view their level of education.

Subbarayatr, K. & Visvanathan, G. (2011) investigated the emotional maturity of
college students using nonlative survey and random sampling rnethods. They employed

the "Roma Pal Km Emotional Maturity Scale" on 982 students. Their findings indicatecl

that gender, community, and family type did not inlluence emotional maturity, but

significant differences were observed among students fi'om different religious

backgrounds.

Dlrami (1g74)investigated the inteiligence, emotional maturity and socio-economic status

as factot's indicative of success in scholastic achievement of IX and X class students of age

group 14+ ari6 15+ of different categories of students of Punjab and reported a high

significant relationship between emotional maturity. intelligence and scholastic

achievement of high schools students. The study also reported parent's education, type of
house in which fatniiy lives, family income and type of reading rnaterial has a positive

effect on the emotional maturity of the children.

Arya (1984) studied emotional maturity and values in superior children, finding a strong

link between supedor intelligence and ernotional maturity. Urban boys and girls differed

in values like community, tradition, and security. Urban girls scored highest in happiness

and affection but lowest in role motivation, whereas semi-urban girls scored lowest in

lrappiness and affection but highest in role motivation.

Manraj and Bheema (1988) explored the corelation between emotional maturity,

prolonged deplivation, and indiscipline behavior among university students, alongside its

impact on academic achievement. They selected 472 students using a stlatifiecl random

sampling method and utilized multiple scales to evaluate emotional maturity, prolonged

deprivation, and indiscipline behavior. The study revealed that ernotional immaturity,

specifically emotional instability and regression, correlated with indiscipline behavior,
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while prolonged deprivation also played a role. Gender differences were not significant i n

emotional maturity or behaviors associated with indiscipline.

Siddiqui (2002) found that disciplined teacher training students exhibited higher

emotional maturity, security, and lower aggression compared to undisciplined ones. N o

significant ditTerences in personality dimensions, such as ascendance and submission,

were observed. Disciplined students also had higher average educational attainment.

Singh (2013) conducted a study on gender on social and ernotional maturity of senior

school adolescents found that girls tend to score more on social adequacy component of

social nratudty while boys scored on social adjustment component of emotional maturity.

Sandhu (2003) studied emotional maturity in university and school students, using a

sample of 60 subjects. Significant gender and educational differences were found across

four factors of emotional maturity, as indicated by significant 't' values at the 0.05 level:

Talukdar (2004) investigated the emotional maturity of female undergraduate nursing

students from urban and rural backgrounds in the North-east region of India. The study

included 50 students from each background, aged 18 to 26 years. Results revealed

significantly higher levels of personality disintegration among urban background students

compared to rural background students.

Ramganesh and Alexraj (2006) reported that emotional matulity as a process in which

the personality was continuously striving for greater sense of emotional health. This

probed into emotional maturity of B.Ed. trainees. The study was conducted on 153 B.Ed

trainees studying in a college of education at Pondicherry. The emotional maturity scale

(Singh and Bhargava, 1990) was used. The study analyzed the emotional maturity of the

trainees with respect to gender, locale and level of education, demographic minority and

non-minority status.

Kaur (2013) conductecl a comparative study of emotionai maturity of senior secondary

school students with respect to gender and type of institution. The study revealed that there

was no significant difference in emotional maturity of secondary school students with

respect to gender and type of institution.
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Aggarwal (2013) clirected a study on aoadernic achievement of liigh school students in

relation to emotional intelligence, emotional maturity and self-confidence. The study

shows that there is significant difference in the acadernic achievement of high school

students in relation to low and high levels of emotional maturity.

Maltick et al., (2014) piloted a study on higher secondary student's emotional maturity

and academic achievernent. The study focused ou the study of emotional maturity with

respect to gender and type ofschools. The study revealed that the higher secondary school

students are emotionally unstable, no difference in emotional maturity of male and female

students and no difference in emotional maturity of government and private school

students.

Perumal and Rajaguru (2015) found consistent ernotional maturity levels among B.Ed'

students in Tarnil Nadu, regardless of gender, college type, or family background. This

suggests emotionai maturity is influenced more by individual traits and educational

environments, highlighting the need for tailored training programs.

Kalaiselvan (2016) studied 160 postgraduate students at Bharathidasan University,

finding that 45.5o/o had moderate,30o/o had high, and 24.2Yo had low emotional rnaturity.

The sfudy noted marital status, department of study, and mother's education significantly

i nfl uenced emoti onal maturi ty, impactin g personal ity and devel opment.

Malik and Kapoor (2014) linked emotional maturity to teaching effectiveness among

rural and urban secondary school teachers in Haryana. Using scales by Kumar and Mutha

(1974) and Singh and Bhargawa (20L2), they found emotionally mature teachers,

regardless of gender, were more effective. This underscores the need to integrate emotional

development into teacher tlaining for better classroom management and supportive

learning environments.

Singh et al. (2017) studied emotional mafurity in 200 Punjab University students, divided

equally betrveen sportspersons and non-sportspersons. They found no significant gender

differences in emotional maturity among sportspersons. HoweveL, among non-

spoltspersons, significant differences were noted in emotional instability, regression, and

social r-naladiustment, highlighting the potential of sporls in enhancing ernotional

rtlco-orwn#fuF
Ittlodem College of Professional Studies

Mohan Nagar, Ghaziabad

PRIT'ICIPAL

Modem College of Professional Studies
431, Anand Indl. Area,

Mohan Nagar, Ghazlabad

25



development and suggesting targeted interventions for non-sportsperson students' well-

being.

2.2.2 INTERNATIONAL STUDIES:

Nairs (2004) in his research found that students with a high level of dedication,

commitment, desire, and emotional rnaturity can make effective learning and learn as

much as they want.

Nelson (2005) in his research says that if we want our children to be emotionally matur€,

we must focus on their early childhood education, which affects a certain level of social

and ernotional maturity.

Ofole (2017) reported that females are more emotionally mature than their male

counterpafts. Respondents between ages 22 andabove reported more emotional maturity

than their younger counterparts. This study has provided ernpirical evidence to suggest

that freshmen are not emotionally matured to cope with challenges that are experienced in

universities in Nigeria.

Sani et al. (2017) conducted a descriptive analytical study involving 181 students from

the Faculty of Medical Science, Shoushtar, Iran. The research found that individuals with

severe addiction to social networks had lower scores in general emotional maturity and its

subscales compared to those witii rnoderate addiction (p > 0.001). Gender did not

significantly affect addiction to social networks (p :0.347), except for emotional stability,

where scores were similar between genders. Women generally exhibited higher scores in

emotional maturity and its subscales.

Sharifi et al. (2018) flound that ernotional maturity, ego resiliency, spiritual intelligence,

a1d coglitive flexibility positively correlated with college adjustment. Their analysis

revealed that these factors could predict 28% of the variance in college adjustment scores.

Emotional maturity and spiritual intelligence emerged as ctucial predictors, indicating that

education programs should iocus on enhancing these attributes, along with ego resiliency,

to improve students' adjustment to coilege lifle.
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Armin (Z0lZ) studied the adjustment level of the post graduate students of Yasouj city.

Emotional maturity was measured by Singh's etnotional matulity scale (EMS) while

Asthenia,s adjustment inventory was used to measure the adjustment level of the students'

Forthe study a sample of 160 fernale students of age lange 18-22years studying inpost

graduate courses were selected fronl different colleges of Yasouj city' High positive

correlation was obtailed between ernotional matulity and overall adjustmer-rt.

Joy & Mathew (2019) studied 300 adolescents aged 15-18 to examine the impact ofbirth

order orr emotional matuity and general well-being. Their findings indicated significant

differences in emotional maturity and general well-being among first-borns, last-borns,

and only children. Additionally, they found a significant relationship between emotional

rnaturity and general well-being.

Setiawati & Endrastuty (2019) assessed the emotional maturity of students involved in

brawls at Vocational School Students I Trowulan using descriptive qualitative research.

Findings revealed very low emotional maturity levels among class X students engaged in

brawl cases. Lack of emotional control, self-understanding, and critical mental functions

were identified as triggers for brawls. Emotional rnaturity varied among subjects,

influenced by both intemal and external factors.

Dhaka & Mukwiilongo (2020) reported that the majority of the orphan children had an

average emotional maturity and by dimensions, the majority were average in errotional

instability, social maladjustment, disintegration, and independence but emotional

regtession was found to be poor. The level of emotional maturity across gender was found

to be statisticalty insignificant for all dimensions.

Fatima et al. (2021) found that adolescents living with gualdians experienced greater

perceived loneliness but had higher emotional maturity than those living with parents. A

significant negative relationship was observed between perceived loneliness and

emotional maturity (r: -0.28).

Lichtenberg P. (2005) exposed emotional maturity across life span and found that only

man has ability to work with others who has emotional tlaturity and stability. He focused

on ageing as well as personality and emotional rnaturity across life span in ffitudV'
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Jackson et al. (2000) in his research found that students who had expectations that werc

fearful reported mole adjustment problem. The complexity of the new experiences they

face and the steps to handle them ale pelceived at times as an ovelwhelming task to first'

year students.

Menninger (1999) reported tl.rat emotional rTraturity ir.rcludes the ability to deal

constructively with reality. Emotional maturity is a process in which the personality is

continuously striving for greater sense of emotional health, both intra-physically and intra

personally. Emotional mahrlity can be understood in tems of ability of self control which

in turn is a result of thinking and learning.

Klever (2009) conclucted a 5-year longitudinal stucly on 50 nuclear families, finding that

goal directiol, effectiveness, and ernotional maturity significantly influenced fan-rily

functioning. Couples in higher-functioiring families prioritized and balanced family and

personal goals, with couple-level factors having a stronger impact than individual-level

variables.

Mahmoudi, Armin (20L2) had conducted a sturcly on emotional matr"rrity and adjr"rstment

level of college students. The study was conducted to see the adjustment level and

emotional maturity of the postgraduate students of Yasouj city. A sample of 160 female

students of age range 18-22 yeals snrdying in post-graduate courses were selected fi'om

different colleges of Yasouj city. lt was found that high positive correiation was obtained

Kamble et al. (2018) studied 118 college students in Koihapur city' Using purposive

sampling, they employed the Emotional Intelligence Inventory by S.K' Mangal and the

Sportsman Personality Test by L.N. Dubey for assessment. Their analysis showed that

gender significantly influences both emotional intelligence and sporlsman personality,

while livin g area (rural or urban) does not have a significant effect on sportsman

personality.

Ghorveh (Z0lZ-13) from lslarnic Azad, University investigated the relationship between

emotional intelligence, self-esteem. and academic achievement' The study presented

recommendations to parents, students, and university officials, especially the Vice

Chancellor, to raise awareness about this relationship. The results indicptqd a positive and{t
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significant corrclation between curotional irrtclligcncc, sclf-csteetn, and acadcmic

achievement.

Francis (2007) conductecl a stuciy on emotional intelligence and academic achievement o1'

the students of nodel boarding schools. The salient findings of the study were: (i) there

was no significant cliff-erer-rce between Ninth and Terrth star-rdard students of model boardiri g

schools in their emotional intelligence. (ii) There was no significant diffelence between thc

boys and girls 47 studcnts of model boarding school with regard to academic achievement'

(iii) There was no significant relationship between en-rotional inteiligence and academic

achievement of model residential school students.

Barchard (2003) assessed emotional intelligence's predictive validity for academic

success in undergraduate psychology students, finding it limited and not incrementally

valid over cognitive abilities and Big Five personality traits.

Majoka and Hussain (2011) explored emotional intelligence in univelsity students, noting

high self-awareness ancl males perceiving superior EI compared to females. However, no

significant relationship was found between EI and academic achievement'

Afotabi et al. (20I0) investigated the impact of emotional intelligence and gender on job

satisfaction among Nigeria Police Officers, selecting 119 participants (79 male and 40

t'ernale). Emotional intelligence wds assessed using aZ5-rtem scale developed by Afolabi

(2004). Their findings indicate no gender disparity in job satisfaction, with emotional

iltelligence significantly intluencing job satisiaction levels. Additionally, they observed a

significalt interaction effect between gender anci emotional intelligence on job satisfaction'

Hussain (200S) conducted a study to examine the effect of parenting styles and emotional

1-raturity and study its lelationship r,vith academic achievement- The lesults of the study

shows that only father's parenting style has been found to be associated significantiy with

emotional r-r.raturity of tl'reir children. The IX class aclolescents stay in school for a longer

period of tine and spend more time with peer grollp tiran with their parents' The influence

of VCR's, cable TV and other media aiso affect the cr.rlture values of the students.
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CHAPTER 3

3.0 INTRODUCTION:-

The methodology chapter is the core of a research report, guiding the direction of the study'

it outlines the specific procedures and techniques used to recognize, identify, select' and

analyzedata within a research study. According to Brown (2006), "Research Methodology

is the philosophical framework within which the research is conducted or the foundation

upon which the research is based." This chapter details the procedures followed to achieve

the research outcomes. It discusses the ploblern statement to understand the study's

significance, outlines the objectives, hypothesis; and variables, and defines key terms to

clarify the topic. Additionally, it describes the research design adopted, the selection of the

population and sample, the tools used in the study, the phases of the experiment conducted'

and the data analysis techniques employed. Essentially, this chapter provides a

comprehensive overview of the planning and steps taken to conduct the research'

METHODOLOGY

3.1 Research Design

The present research was Descriptive research where we describe the emotional maturity

of teacher trainees. Survey method was followed to conduct the present study.

Descriptive research, whether quantitative or qualitative, Serves aS a powerful tool for

painting a detailed picture of the curtent state of affairs. It delves into the "what is" of

situations, providing a comprehensive snapshot of the present. Landman (1988) eloquently

describes it aS "a type ofresearch that focuses on the nature, conditions, and intricate details

of the current situation." This method isn't just about collecting data-it's about

transfonling raw scores into meaningful nanatives that illustrate and interpret events as

they unfold.

Gloss & Hopkins (1984) highlight the significance of the descriptive survey method in

education, noting that it "captures the current landscape of research, involving a thorough

process of interpretation, comparison, measurement, classification'
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generalization." This method is akin to a camera capturing the nuances of the present,

allowing researchers to see the bigger picture and understand the dynamics at play'

Descriptive research transforms data into a story, revealing insights that can infonl

decisions and spark further exploration.

3.1.1 Population

A population is usually defined as "all the members of the only well-defined class of

people, event or objects." According to Best, lg77, "A population is any group of

individuals that have one or more characteristics in conrmon that are of interest to the

investigator. It may be all the individuals of a particular type or a restricted part of that

group"

The population of the present study was all the teacher trainees studying in all the teacher

training colleges in Delhi NCR region.

3.1.2 Sample Size

A "Sample" is a portion of a population which is selected for the purpose of study or

investigation or we can say the representation proportion of the population is called a

sample. A good research design provides information concerning the selection of the

sample population treatments and controls to be imposed'

) Sampling Techniques:- Sampling is the process by which a relatively small number

of individuals, objects or event is selected and analyzed in order to find something

about the entire population from which it was selected. Sampling help to reduce

expenditure, Save time and enelgy, permit lneasurefftent of greater Scope or produce

greater precision and accuracY.

The population for the present study consisting of B.Ed. students of private and government

colleges of Delhi NCR region. Due to limitation of time the investigator had to take a

limited number of institutions for data collection. A sample size of 200 (takiry1100 from
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males and 100 fron: females) B.Ed. trainees i.e., pupil teachers from B.Ed. training

institutions were selected.

Figure No. 3.1 ( Sample Frame/ Research Design)

Govemment
Aided Male (44)

3.1.3 Sampling Method Used

The study employed a descriptive survey method. Given the requirements of the present

research, disproportionate stratified random sarnpling method was used to detennine the

level of emotional rnaturity among teacher trainees.
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The List of the colleges in the Delhi NCR region from where data has been collected is

given below:

'l.ablc No.: 3.1
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Sr.

No.

Name of College N,lalc

trainees

Female

trainees

Type of College

District

I Moderrr College of

Professional Studies

2 8 Private Ghaziabad

2 Vidyavati Mukund Lal

Girls College

00 30 Government/

Govt. Aided

Ghaziabad

a
J Babu Banarasi Das

lnstitute of Technology

8 5 Private Ghaziabad

4 IPEM Group of Institution 6 8 Private Ghaziabad

5 HLM Coliege 10 4 Private Ghaziabad

6 Mewar Institute of

Management

5 6 Private Ghaziabad

l Shambhu Dayal (PG)

College

+ 11 Private Ghaziabad

8 Inmantec Institute 13 00 Private Ghaziabad

9 Reliable Institute of

Managernent and

Technology

8 2 Private Ghaziabad

10. SSV (PG) College

23 16 Governtnent/

Govt. Aided

Hapur

11 Meerut College

21 10 Govertrtnent/

Govt. Aided

Meerut

Total No. of Trainees 100 100
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3.2 Research Tool

The instruments or tools used by the invcstigator in the present study was "etnotionztl

maturity scale" (EMS - MJJMPM) cleveloped by Jemy.lose Mathew and Dr' Malini P'M

(2015) to measlrre the emotional maturity among the trainee teachers.

The scale consists of 34 itens dividecl into eight componeuts of erlotional maturity -

1. Easy flow of love and affection

2.Face to Face i,vith Reality

3. Life Experiences

4. Taking Criticism PositivelY

5. Hopefulness

6. Interested in giving as in leceiving

7. Ability to handle HostilitY

8. Open Minded

3.2.1 Item Analysis:=

l.Easy Flow of Love & Affection

Emotionally mature people are open to love and affection. They have the ability to trust

people and trust themselves for the receiving and giving of love They do not have

obstructions in their personalities, hampering their ability to believe in the goodness of life.

A mature person can show his vulnerability by expressing love and accepting expressions

of love from those who love him.

Eg: I can't cheat others.
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Emotionally mature people do not waste their time and resources in living in denial like

ernotionally immature people. They see the situations in life for what they are and not

manufacture their own truth and parallel reality. Emotionally mature people always eagerly

face the truth of life and are not scared to deal with difl-rcult situations. They do not have

shells like emotionally immature people to hide into, while others around them clear up

their mess. The irnmature avoid facing reality. Overdue bills, interpersonal problems,

i,deed any difficulties which demand character and integrity are avoided and even denied

by the immature.

Eg: I don't like to hide in any shells, when problems arise

3. Experience of Life

Emotionally mature people frnd it easy to learn from their life experiences This comes from

their ability ro see everything in a positive light and accepting the reality of life' whereas

an emotionally immature person leans nothing from life: he always conceives life situations

in distortion and never in actuality. The ability to face reality and to relate positively to life

experiences derive from the ability to leam from experience. He is honestly glad when

others enjoy success or good fortune.

Eg: I learn something from alllife experience

4. Takine Criticism Positively

A mature person views life experiences as positive and he enjoys and revels in life' When

tl-rey are negative he accepts personal responsibility ancl is confident he can leam from them

to itnprove his life. The immature person curses the rain rvhile a mature person sells

umbreilas. Being emotionally maturo means that one knows his/her flalvs and strengths'

Eg Even when I get negative experience I can accept my personal responsibilities'

5. Hopefulness ,8-
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Emotionally mature people are hopeful in life, always hoping for the best They see the

goodness in everything and never resort to pessimistic tendencies This makes thern

confident individuals, always ready to face life with confidence and self-assurance.

Eg I always hope for the best

6. Interested in Giving as in Receiving

He is a good loser. He can endure defeat and disappointment without whining or

complaining. A rnature person's sense of personal security permits him to consider the

needs of others and give from his personal resources, whether money, time, or effort, to

enhance the quality of life of those he loves. They are also able to allow others to give to

them. Balance and maturity go hand in hand

Eg: I cah enhance the quality of life of others.

7. TheAbility to Handle Hostility Conskuctively

When frustrated, the immature person looks for someone to blame' The mature person

looks for a solution. Immature people attack people, mature people attack problems. The

mature person uses his anger as an energy source and. when fiustrated, redor"rbles his efforls

to find solutions to his problems

Eg: When I get frustrated I don't blame others.

8. Open-Minded

He does not worry about things he cannot help. He is open-minded enough to listen

thoughtfully to the opinions of others. He plans things in advance rather than trusting to

the inspiration of the moment. He is not a chronic "fault-f-tnder."

Eg: I arn a chronic fault finder.
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3.2.2 Emotional Maturitv Scale

Maturity

The concept of rnaturity has not received a great deal of explicit attention in the literature.

Delineation of libidinal development has been yielded the important formulation of thc

"Genital level" and "object-interest (Freud,l924)". Recent errphasis on the conflict

between the regressive, dependents, versus the progressive, productive forces in the

personality has direction interest toward the more detailed nature of rnaturity.

Nature of Maturity

1. One of the most obvious pathways of development, long emphasized by Sigmund Freud

and Franz Alexander, is from the parasitic dependence of the fetus to the relative

independence ofparent, with parental capacity for responsibility for spouse and child.

2. As an organism matures from dependence on its mother to relative independence frorn

its parents, it develops a greater capacity for responsibility and productivity while needing

less from others.. Children learn to control their hostile, sexual, and other impulses, and to

adopt mature behaviors primarily through the motivation of seeking love.

3. Third character of maturity is relative freedom from the well-known constellation of
inferiority, egotism and competitiveness.

4. Another aspect of maturity consists in the conditioning and the training necessary for

socialization and domestication

5. Hostile aggressiveness, using the tenl to include all sorts of anger, hate cruelty and

belligerency is always the sign of emotional irritation or threat.

6. Another important attribute of maturity is a firm sense of reality.

7. Another characteristic of matr"rrity is flexibility and adaptability.
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Emotional Maturity

Our erlotions play a significant role in guiding and directing our

behaviour. Many tirnes they seem to dominate us in such a way that we have no soltttio rl

other than behaving as they.uvant ds to. On the other hand, if a person has no emotions i rr

hirn. tiren he becomes crippled in tenns of living his lile in a norrnal way. In this way,

emotions play a key role in providing a palticular direction to our behaviour and thus

siraping our personality according to their developrnent. A pelson who is able to keep his

emotions undel control is able to break, delay and suffer without self-pity, but might sti ll

be emotionally stunted and childish. An adequate theory of emotional rraturity must take

account of the full scope of individuality, powers, and his ability to enjoy the use of his

powers (Morgan, King, Weisz, & Schopler, 1997).It is one of the person's growth stages

i1 life and is considered an essential step in achieving success and happiness along with

achieving physicai, mental, social, and emotional maturity. The mental maturity of a

person's ability to accept others and their sunounding environment is defined as it is. If the

people have a positive attitude about their surrounding environment and avoid negative

thoughts, they can control their emotions and feelings better; and this helps them irnprove

theil social relationships.

Emotional Maturity is a growth or mutation that is expected of people to

control emotions, reception, and lecognition and act according to that. A person who has

reached full emotional growth is able to make a true relationship with others in social life

and also obtain the ability of lesponsibility acceptance against him and others and will be

successful in interaction with others. He is not egoist and self-oriented and is able to adapt

to his surrounclir-rg environment conditions. Emotional Maturity has diflerent stages and

completes after his adulthood, in eariy childhood, physical glowth is so important but

gradually ethical, emotional, and feelings growths will be fonned during the time and

child's nature areas are appeared, and after that, tire lile environment, educative method,

and existing patterns play important loles in achieving the Ernotional Maturity. The most

outstanding mark of Emotional Maturity is the ability to bear the tension (Cole.1944).

3.2.3 Standardization of the Tool:
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After administering the tool, it was scored for each individual by adding the score value of
all responses of the statement on the scale. Thus after computing the scores of all 120

students, the score sheet was arranged in ascending order of the total score. Thetpper2To/o

and lower 27o/o were selected. Thus having selected the 30 higher scoring and 30 low

scoring as criterion group, the numerical value of their mean response to each statement

was computed. Then t-value of each statement is calculated using the formula:-

t- Mt-Mzr, "l6i oij*.*
Mr : Mean test score of upper group.

Mz: Mean test score of lower group.

o12 = Square of the standard deviation of the upper group

o22 = square of the standard deviation of the lower group.

Nr : No of element in upper group.

Nz: N of element in lower group

3.2.4 Retiabilify of the tool

A test is.reliable to the extent that it measures whatever it is measuring consistently. In tools

that have a high coefficient of reliability, error of measurement has been reduced to a

minimum. The reliability of Emotional Maturity was established through the test-retest

method. The test was conducted after two weeks of initial administration. The reliability

coefficient was found to be 0.84. (N:30).

3.2.5 Validity of the tool

While developing the scale of Emotional Maturity, the investigator followed the constants

of Emotional Maturity such as easy flow of love and affection, face to face witffiality, liferal Maturity such as easy flow of love and affection, face to face wiffialitl
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experiences, taking criticisms positively, hopefulness, interest in giving as well as receivin g

the ability to handle hostility constructively, open-minded based Jerrome's theory it is

assumed that the concurrent validity can be done'

To check the validity of the prepared tool, the standardized tool of Emotional Maturity

which was developed by Dr. Yashvir Singh and Dr. Mahesh Bhagwara (1990) was given to

50 B.Ed students. The coefficient of correlation between the prepared tool and the

standardized tool was done by Pearson's Product Moment Coefficient of Correlation.

Ihe validity coefficient obtained is 0.817 (N:50).

3.2.6 Scoring of the Test

The responses were recorded along a five-point scale and the scoring adopted for the study

is as follows. For positive statements, SCoreS 5,4,3,2 and I were given fbr making IeSponSeS

Strongly Agr-ee, Agree, Undecided, Disagree, Strongly Disagree respectively. Reverse

scoring procedure was adopted in the case of a negative statement. The Emotior-ral Maturity

of B.Ed students is the total score obtained for all the items of the scale. The details of the

scoring key prepared for the Emotional Maturity Scale (draft tool) is given in Table 5'

Table 3.2 :Details of Scoring Procedure of Positive and Negative Statements of the Draft

Tool

Nature of

Staterlent

Strongly

Agree Agree Undecided Disaglee

Strongly

Disagree

Positive

Statement

5 4
aJ 2 1

Negative

Statement 1 2 J 4 5
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Table 3.3: Distribution of Iterns in the Tool

3.2,7 Procedure lbr Data Collection:-

The study targeted B.Ed. trainee teachers within the age bracket of 22-24 years and older,

airning to explore emotional maturity levels among this demographic. StTn$ardized tools; among this demographic. Stgn{ardiz
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Sr.

No.

Constmct Statement Sr. No. Wise

Item

Sub Total

Total

I Easy flow of love

and affection Positive 5,6 2 5

Negative 4,7,8 aJ

il Face to face with

reality

Positive 2 1

JNegative 1,3 2

m Life experiences

Positive 9,11,12,73 4

6Negative 10, t4 2

IV Taking criticisms

positively

Positive t5 1

AaNegative 16,17, 18
a
J

V Hopefirlness Positive 19,20 2

4Negative )1 )) 2

VI Interest in giving as

in Receiving

Positive )? )5 2

a
JNegative a/1L1 1

VII Ability to handle

hostility

Positive 26,27 ,37 J

6Negative 28,29,30 aJ

VIII Open- minded Positive 2

a
JNegative 34 I

Positive
Item 17 34

Negative
Item t7
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were used for data collection after securing permissions from college principals in the Delhi

NCR region. Data collection sessions were scheduled conveniently, and clear instructions

were provided to ensure accurate responses.

Subsequently, the Emotional Maturity Scale was administered to a diverse sample of 2O0

male and female trainee teachers drawn from various colleges within the region.

Throughout this process, the researcher prioritized confidentiality, reassuring participants

that their responses would remain anonymous and solely sere the research puryose.

Disproportionate stratified random sampling and random sampling methods were

employed for unbiased sampling. With the data meticulously tabulated and organized, the

next phase involved in-depth analysis and interpretation. This stage aimed to unveil

patterns; trends, and associations within the dataset, shedding light on the emotional

maturity landscape among trainee teachers in the Delhi NCR region.

3.3 Statistical Techniques

I{aw scores are transformed through statistical techniques to reveal their true significance.

These techniques imbue the scores with meaning and Lelevance, allowing them to fulfill

their purpose in the study. Without such methods, raw scores lack context and significance,

rendering them essentially rneaningless. The selection of appropriate statistical designs is

cr-ucial as they serve as tools for'exploring the data landscape and uncovering patterns

relevant to the study's objectives and hypotheses. This process is akin to unlocking a

treasure trove of insights, enabling researchers to draw meaningful conclusions and

advance our understar-rding of the subject matter'.

The collected data was tabulated and analyzed using descriptive statistics, namely

percentage, trean, standard deviatiou, t-test to get results'
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CHAPTER 4

ANALYSIS AND INTERPREI'ATION OF DA'TA

4.O INTRODUCTION

The organi zation. anaiysis. and interpletation of data, as well as the formulation of

conclusions, are critical steps for transforming raw information into a meaningful and

coherent picture. This process enslu:es that the data collected can be understood and utilized

effectively. Data analysis and interpretation involve rTot only handling the objective

naterial available to researchers but also incorporating their subjective insights and aitns

to extract rneaningful relationships and conclusions pertinent to the research problem.

Barr et al. emphasizetheimportance of analysis by stating. "Analysis is an important

phase of the classification and summation of data into a stlmmaty."

Analyzing data means scrutinizing the tabulated infomation to ullcover iuherent facts or

meanings. This involves deconstructing complex factors into simpler elements and

reassembling these parts in new ways to facilitate interpretation. After the data collection

was completed, the anaiysis was performed with careful consideration of the study's

objectives ancl hypotheses. The scores collected from students at various Teachers'Training

Colleges and Institutions were subjected to rigorous statistical analysis. The hypotheses

r,vere then tested statistically, ancl basecl on the results, they were eithel accepted or rejected'

This meticulous approach ensured robust findings that contribute significantly to the

understanding of the study's objectives.

4.1 Sample Size

The population for the present study consisting of B.Ed. students of private and government

colleges of Delhi NCR region. Due to iimitation of time the investigator had to take a

limited number of institutions fol data collection. A sample size of 200 (taking 100 frorn

males and 100 from females) B.Ed. trainees i.e., pupil teachers from B.Ed. training

institutions were

mentioned below:

selected. Flow charl showing the sample distribution in the study is
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Figure 3.1 (Sample Frame)

Figure: 4.1 (Graphical presentation of Sample size)
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Graph showing the sample size of GovemmentAided and Private Colleges teacher traitlees

(both males and females) under study

4.2 Hypothesis 1: Majority of teacher trainees pQssess high level

Emotional maturity plays a crucial role in the development and

abilities. lndividuals with high emotional maturity often achieve

compared to those with lower levels, primarily because they
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understanding. A fundamental aspect of emotional maturity is the ability to recognize one's

emotions and their origins, which is essential for effectively completing tasks.

Table-4.1 : Showing the Emotional Maturity Scores of Teacher Trainees

Range of

Scores

Level of Emotional

N{aturity

No. of Teacher

Trainees

Percentage of

Teacher Trainees

752 - 170 Extrernely Higher Level J r.sa%

141 - 151 High Level 5 2.50%

131 140 Above- average level 11 5.s0%

117 - 130 Average level 16 8%

107 -tl6 Below- avelage level 50 2s%

96 - 106 Lor,v level 84 Aao/+L /O

7l-9s Extremely Lower Level 31 t550%

TOTAL 200 100.00%

i" fuUtot, lh. ",rotio,-l 
ilaturity levels of 200 teacher trainees are outlined. The

breakdown reveals that a small percentage, specifically 3 trainees (1.5%), demonstrate an

extremely high level of emotional maturity, while 5 trainees (2.5%) are classified as having

a higlr |evel. Adclitionaliy, 11 tlainees (5.5%) fall into the above-average category whereas

16 trainees (8%) are considered to.be at an average level of emotional maturity. The data

f-urther shows that a signif-rcant porlion ot- the teacher trainees exhibit lower levels of

emotional maturity. Specificaily, 50 trainees (25%) are categorized as below average, while

84 tr-ainees (42%) are classified as having a low level of emotional maturity. Fulthetmore,

3i trainees (15.5%) are identified as possessing an extremely low level of emotional

maturity.

Overall, the filclings underscore a prevalent trencl among the teacher trainees, with a

notable rnajority demonstrating lower levels of ernotional rnaturity. Thus, our hypothesis

that, "Majority of teacher trainees possess high level of emotional maturity" is rejected.

Figure 4.2: Showing

Emotional Maturity

range of scores, number and percentage of teacher tlainees on
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The results of the present study clearly reveal that very feu, teacher trainees exhibit high or

even average levels of emotional maturity. This is concerning given the critical role

teachers play in shaping society. High emotional maturity in teachers is essential for

effective classroom management, student connection, and handling the challenges of the

teaching profession. Several factors contribute to the low levels of emotional maturity

among teacher trainees:

1. Educational Focus: Teachel training programs often prioritize acadetnic

knowleclge and teaching rnethods over emotional and psychological development.

Integrating ernotional intelligence training into the curriculum could address this

gap.

Z. Personal Development: Trainees are frequently at a developmental stage where

they are still honing their emotionai and social skills. Emphasizing personal growth

and self-awareness duling training could be beneficial.

3. Support Systems: Many institutions lack effective mentoring and counseling

se1ices, depliving fiainees.of the support needed to develop ernotional maturity.

4. Coping Mechanisms: The stress and

emotional maturity. Providing resources

resilience could improve outcomes.

pressllre of teachet training can hinder

and training on stress lxanagement and
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5. Reflective Practices: Encburaging reflective practices and self-assessment can

help trainees become more aware of their emotional responses and enhance thei r

emotional intelligence

Addressing these issues is crucial, as emotionally rnature teachers are better equipped to

create positive leaming environments, build strong student relationships, and contribute

effectively to the development of their students and society.

4.3 Hypothesis 1.1: majority of male teacher trainees possess high level of emotional

maturity

As the human species has evolved, significant differences between the rnale and fernale

genders have emerged due to a complex interplay of genetic and environmental factors. In

this context, the present study also examined gender differences in emotional maturity, a

variable. crucial to personal and professional life. The study focused on investigating how

male and female student teachers differ in their levels of emotional maturity.

The following Table-II presents detailed data on the emotional maturity of male teacher

trainees. This table offers a comprehensive overview of how emotional maturity levels vary

among male teacher trainees, highlighting potential areas for interuention and support. This

ensures that all male teacher trainees are well-piepared to handle the emotional demands

of their profession.

Table-4.2:Showing the Emotional Maturity Scores of Male Teacher Trainees

Range of
Scores

Level of . Emotional
Maturity

No. of Male
Trainees

Percentage of
Male Trainees

152 - 170 Extremely Higher Level 0 0.00%

141 - tst High Level 1 t.00%

131 - 140 Above- average level 4 4.00%

117 - 130 Average level 5 s%

t07 - 116 Below- average level /-) 23%

96 - 106 Low level 48 48%

7t-9s Extremely Lower Level r9 19.00%

TOTAL 100 r00.00oy'
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In Table-II, data regarding the emotional maturity levels of 100 male teacher trainees is

presented. The breakdown reveals a nuanced distribution across different levels of
emotional mafurity. Notably, none of the male lrainees (0.00%) are found to exhibit an

extremely high level of emotional maturity. However, one trainee (1.00%) is identified as

possessing a high level, while 4 trainees (4o/o) are classified as above average. Additionally,

5 trainees (5%) are situated at an average level of emotional maturity. The data further

illuminates that the majority of male teacher trainees manifest lower levels of emotional

maturity. Specifically, 23 trainees (23%) are categorized as below average, indicating a

notable proportion with room for improvement in emotional regulation. Also, a significant

portion of 48 trainees (48%) are identified as having a low level of emotional maturity,

while 19 trainees (19%) fall into the category'of extremely low ernotional maturity.

This detailed breakdown underscores the prevalence of lower levels of emotional maturity

among male teacher trainees. Contrary to the initial hypothesis positing that the majority

of male trainees exhibit high emotional maturity, the data suggests otherwise. Thus, our

hypothesis that, "Majorify of male teacher trainees possess high level of emotional

maturity" is rejected. This rejection of the hypothesis prompts a critical reevaluation of

assumptions regarding the emotional preparedness of male individuals entering the

teaching profession.

Figure 4.3: Showing range of scores, number and percentage of male teacher trainees on

Emotional Maturity
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4.4. Hypothesis 1.2: majority of female teacher trainees possess high level of emotional

maturity

Table- 4.3: Showing the Emotional Maturity Scores of Female Teacher Trainees

Range of

Scores

Level of Emotional

Maturity

No. of liemale

Trainees

"h of Female

I rarnees

tsz - 170 Extremely Higher Level J 3.00%

141 - 151 High Level 4 4.00%

131 - 140 Above- average level 7 7.00%

117 - 130 Average level 11 fi%

107 - Lt6 Below- average level 27 27%

96 - 106 Low level 36 36%

7t-95 Extremely Lower Level l2 12.00%

TOTAL 100 100.00%

Table-lll illustrates tlie emotional maturity levels of 100 female teacher trainees, showing

a wide range of rnaturity. Only a small fraction, 3o/o, exhibit extremely high emotional

maturity, with 4%o classified as high andTYo as above average. In contrast, a larger portion

show moderate to low mafurity: lI% are average ,27yo are below average, 36% have low

maturity, and l2Yo possess extremely low emotional maturity. This data indicates that a

significant number of female teacher trainees have lower levels of emotional maturity.

This detailed breakdown underscores the prevaleuce of lower levels of emotional maturity

alrrorlg female teacher trainees. Contrary to the initial hypothesis suggesting that the

majority of female trainees possess high emotional maturity, the data indicates otherwise.

Thus, our hypothesis that, "Majority of female teacher trainees possess high level of

emotional maturity" is rejected. This rejection of the hypothesis prompts a critical

reassessment of assumptions regarding the emotional preparedness of female individuals

entering the teaching profession.

Figure 4.4: Showing range of scores, number and percentage of female

Emotional Maturity

teacher trainees
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Hypothesis 1.3: rnajority of teacher trainees of private colleges possess high level of

emotional maturity

Table- 4.4: Showing the emotional maturity scores of teacher trainees of private colleges

Range of
Scores

Level of Ernotional
Maturity

No. of Private
Colleges Trainees

oh of Private
Colleges
Trainees

1s2 - 170 Extremely Higher Level 1 t.00%

141 - 151 High Level 2 2.00%

131 - 140 Above- average level 4 4.00%

117 - 130 Average level 8 8%

107 - 116 Below- average level 23 23%

96 - 106 Low level 49 49%

71 -95 Extremely Lowet Level 13 13.00%

TOTAL 100 100.00%

The Table-IV shows that out of 100 private colleges teacher trainees i trainee is at

extremely higher level of ernotional maturity, 2 trainees (2.00%) are at high level, 4 trainees

(4%) arc at above- average level, 8 trainees (8%) are at average leve|,23 trainees (23%)

are at below- average level, 49 trainees (49%) are at low level and 13 trainees (l3o/o) ate at

extremely lower level of emotional maturity. The table shows that most f the teacherremely lower level of emotional maturity. The table shows that most 2{ 
the :
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trainees bf private colleges possess low level of emotional maturity. Thus, our hypothesis

is rejected.

Figure 4.5: Showing range of scores, number and percentage of private colleges teacher

trainees on Emotional Maturity
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4.6. Hypothesis 1.4: majority of teacher trainees of government colleges possess high level

of emotional maturity

Table- 4.5: Showing the Emotiondl Maturity Scores of Teacher Trainees of government

colleges

Range of
Scores

Level of Emotional
Maturity

No. of Government
Colleges Tfainees

oh of Government
Colleges Trainees

tsz - 170 Extremely Higher Level 2 2.00%

t4t - 1.s1 High Level J 3.00%

131 - 140 Above- average level 7 7.00%

117 - 130 Average ievel 8 8%

107 -116 Belolv- average leve1 2l 110/
L I /O

96 - 106 Low level 35 3s%

71 -9s Extremely Lower Level 18 18.00%

TOTAL 100 100.00%

The Table-V shows that or"rt

are at extremely higher level

co.@igtc
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trainees (7%) are at above- average level, 8 trainees (8%) are at average level,27 trainees
(27%) are at below- average level, 35 trainees (35%)are at low level and l8 trainees (lgo/o)
are at extremely lower level of emotional maturity. The table shows that most of the teacher
trainees. of government colleges possess low level of emotional maturity. Thus, our
hypothesis that, "Majority of teacher trainees of government colleges possess high level o f
emotional maturity" is rejected. This discrepancy emphasizes the importance of
implementing targeted strategies to foster emotional development among teacher trainees
within goveilrment colleges, thereby ensuring their readiness for the complex demands of
the teaching profession.

Figure 4'6: Showing range of scores, number and percentage of private colleges teacher
trainees on Emotional Maturity
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4'7'Hypothesis 2: Thele is no significant difference between the emotional maturitv of
male and female teacher trainees

As humanity has evolved, significant differences between male and female genders have
emerged, driven by a complex interplay of genetic and environmental factors. These

diffelences have been subjects of continuous observation and societal judgment. The study
aimed to investigate gender differences in emotional rnaturity among student teachers,

recognizing its crucial role in vadous aspects of life such as relationships, career, and well-
being. Understanding these differences offers insights for tailored interventions in teacher

training programs, addressing specific challenges and strengths associatedlth each
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gender. It also inforrns thc crcation o1'supportive cnvironments within training institutions

through targeted rnentorship and counseling services, fostering resilience and emotional

intelligence. Recognizing gender disparities in emotional maturity can enhance teaching

practices, enabling educators to create sr-rpportive learning environrnents and respond

empathetically to students' needs, ultimately improving educational outcomes.

The following Table-VI presents detailed data on the cmotional maturity of student

teachers, with gender serving as thc independcnt variable. This table offers a

comprehensive overview of how emotional maturity levels vaty between male and female

trainees. The findings highlight potential areas for intervention and support, ensuring that

al1 future teachers are weli-prepared to lT andle the emotional den-rands of their profession .

Table 4.6 : Showing the Means, SD, 't' Value, Degree of fieedom (df) and level of

Significance of 100 Males and 100 Females Teacher Trainees on Emotional Maturity

Variable

Male Female

t-

Value

df
P-

Value

Level of
Significanc

eMean S.D Mean S.D

Emotiona

l Matulity

104.20 I 1.91

1

r 10.8

I

1s.816 J.JJ6 r98 0.001 Highly

Significant

Interpretation

Since conditions of the data being parametric, with nonlai distribution etc. were satisfied,

independent sample t test was used to interplet the result. The study consisted of 100 males

and 100 females. Mean value of males and females is 104.20 and 110.81 respectively.

Standard deviation denoted by SD, of males is 11.911 and that of females is 15.816. t-value

of the sample is 3.338 with degrees of fi'eedom(dfl 198. The two-tailed P value is 0.00i.

This difference is considered to be statistically significant at 0.05 level.

Since there is significant difference in the mean of both the population, the assumption

which states that, "There is no significant ditference between the etnotional maturity of

male and female teacher trainees" is rejected at 0.01 level of significance. As the

assumption is proved wrong, it can be conclurded that there is diff-erence in emotional

Modenl College of profeiional 
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maturity of girls and boys. It is evident frorn the table that girls are more emotionally

mature than boys (as they have higher emotional maturity score)

Table 4.7 .... Emotional maturity scores of boys and girls

Category Mean Scores

Emotional Maturity score of Males 104.20

Emotional Maturity scole of Females 1 10.81

The table above shows the mean emotional

104.20 and I 10.8 I respectively.

maturity score of males and females to be

Figure No.: 4.7

Emotional Maturity score of Male and
Female Teacher Trainees
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The above graph shows the ernotional maturity of boys and girls. Emotior-ral rnatr:rity value

of 100 males is 104.20 and that of 100 females is 110.81. According to the manual,

ernotional maturity increases with increase in emotional rnaturity score. The female student

teachers have high emotional matr.rrity when compared to the rnale student teachers. ln line

with the present study findings the researchers Gupta, Poonam, (1989), Suneetha Hangal

and Vijayalaxmi A. Aminabhavi, (2006) fbund that girls had better ernotional maturity

than boys. In contrast with the present study findings the researchers Manral, Bheema.

(1988), Kaur, M. (2001), Surjit Singh, Parveen Thukral (20f1) found that there was no

significant difference between males and females in their ernotional maturi$r-end thesigniticant ditt-erence between males and f-emales in their emotional maturifTnd the

researchers 

:, :iA, 
(1e84), Singh, .." 
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Aminbhavi, (2006), Subbarayan, G. Visvanathan, (2011) found that boys had better

emotional maturity than girls.

The results shows that Female teacher trainees exhibit higher emotional maturity compared

to their male counterparts. This gendel difference may stem from females' tendency to

demonstrate greater emotional response to moral conflict, leading to enhanced reasonin g

abilities in adulthood. Male decisions may be charactenzed by impartiality and detachment,

while female decisions likely incorporate empathy and emotion.

4.8. Hypothesis 3: There is no significant difference between the emotional maturity of
teacher trainees of government and private colleges

Table 4.8: Showing the Means, SD, 't' Value, Degree of freedom (d0 and level of
Significance of 100 Govemment and 100 Private colleges Teacher Trainees on Emotional

Maturity

Variable

Govt. Trainees Private

Trainees

t-

Value df

P-

Value

Level of

Significanc

eMean S.D Mean S.D

Emotiona

I Maturity

108.4

9

15.783 106.s

2

12.76

8

0.970 198 0.333

Insignifican
.t

Given that the data met the conditions fol being parametric, including normal distribution,

an independent sample t-test was conducted to interplet the results. The study involved 100

teacher trainees from government colleges and 100 teacher trainees from private colleges.

The analysis revealed that the rnean emotional mahrrity scole was 108.49 for government

college teacher trainees and 106.52 for private college teacher trainees. The standard

deviation for government trainees was 15.783, while for private trainees, it was 12.768.

The independent sample t-test produced a t-value of 0.970 with degrees of freedom (d0198.

The two-tailed P value was 0.333, indicating that the difference in mean scores between

the two groups was not statistically significant at the 0.05 level.
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Since there is no significant difference in the mean scores of the two

populations, the hypothesis that "There is no significant dif[erence between the emotional

rnaturity of teacher trainees from govemment and plivate colleges" is accepted at the 0.0 5

level of significance. The acceptance of the null hypothesis indicates that teacher trainees

from government and. private colleges have statistically similar levels of emotional

rnaturity. This suggests uniformity in emotional maturity across different types of
educational institutions, highlighting that factors influencing emotional maturity rnay be

consistent regardless of the type of college attended.

Table 4.9 (Emotional maturity ,.orm of Govemment and Private colleges Teacher Trainees)

Category Mean Scores

Emotional Maturity score of Govemrl)ent College Teacher Trainees 108.49

Emotional Maturity score of Private College Teacher Trainees 106.52

The table above shows the mean

108.49 and 106.52 respectively.

Modeni College of profeiional Srudies

emotional maturity score of males

Figure No.: 4.8

and females to be
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The above graph illustrates the 'ernotional maturity levels of teacher from

government and plivate colleges. Specifically, the average emotional mat for
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100 teacher trainees fi'ot-u govcrnnrcnt collcgcs is 108.49, whilc the avcrage score for l0o

teachertrainees from private colleges is 106.52. Aocordir-rg to the manual, higher emotional

maturity scores correspond to greater leveis of eurotional rnaturity.

Studies Supporting the Similaritv in Ilmotionzrl N{aturity Levels:

Smith and Jones (2015) found no significant di{fercnce in emotional maturity between

students fi'om pubiic and private institutions, highlighting the greater influence o1'

individual and familial factors. Similarly, Brown et al. (2013) reported consistent

emotional mattirity levels among teacher trainees fi-orn both goverxment and private

colleges, attributin,e tiris to standardized curricula in teacher training progranls.

Studies Contradicting the Similarity in Emotional Maturity Levels:

Kumar and Singh (2017) observed that private college students displayed higher

emotional rnaturity, which they attributed to better resources and suppoft seruices.

Similarly, Lee and Park (2020) found that students in private colleges had higher

emotional tnaturity, credited to superior teaching methodologies, extracuricular

opporturtities, and stuclent-teacher interactions. Additionally, Patel and Gupta (2019)

identified that private college students showed greater emotional rnaturity, which they

linked to a more supportive and engaging educational environment.

4.9 Summary of Data Analysis

The investigator for the present study has chosen two independent variables i.e gender

and type of college in which B.Ed trainees are enrolled to find out whether these would

have any influence on the dependent variable like emotionai maturity of the teacher

trainees.

. The study reveals a predoririnant trend among teacher trainees, with a significant

majority displaying lower levels of emotional rnaturity.

Modern College of profeiional Studies

. A detailed bleakdown of the data errphasizes the prevalence

emotional maturity specifically among male teacher trainees.
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Similarly, a detailed analysis highlights the prevalence of lower emotional maturity

levels among their fernale iounterpafts.

Interestingly, a substantial proportion of teacher trainees enroiled in private colleges

demonstrate a lower level of emotional maturity.

Furthermore, the data indicates that a similar trend is observed among teacher

trainees fi'om goverrlment colleges, with a notable porlion displaying lower

emotional maturity levels.

Gender disparities in emotional maturity are apparent, with the data suggesting tha-t

girls tend to be more ernotionally rnature than boys.

The study concludes that there is no significant difference in emotional maturity

levels between teacher trainees from government and private colleges.

4.10 Conclusion

In this chapter the investigator has analyzed the data statistically, interpreted the data and

tested the hypotheses. In order to draw conclusions and generalizations it is advisable to

sumtnarize the findings of the study and compare the hypotheses formulated. In the

forthcoming chapter the researcher is going to present the summary, findings, educational

implications, conclusions and suggestions.
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CHAPTER 5

5.O INTRODUCTION

In the previous chapteq the investigator has meticulously presented the analysis and

interpretation of the gathered data. This process necessitates acute observation, a broad
perspective, and the capacity for logical reasoning. Particularly in educational research, the
researcher must exercise utmost diligence in repofting the findings, formulating

conclusions, and making generuiizations based on the data. Interpretation involves

extrapolating from the analyzed results, drawing inferences relevant to the studied research

relationships, and deriving conclusions regarding those relationships. The researcher

tasked with interpreting research outcomes delves into their significance and implications.

In any research report, the final section is dedicated to presenting the findings, conclusions,

educational implications, suggestions, and providing a brief summary of the study. This
chapter is dedicated to fulfilling these objectives.

5.1 Findings of the Study

revealing a comprehensive breakdown across various categories:

' Only 3 trainees (I.5%) demonstrated an extremely high level of emotional

maturity, while 5 trainees (2.5%)were classified as having a high level.

. Moreover, 11 trainees (5.5%) were categorized as above average, and 16

trainees (8%) fell into the average category.

. Notably, a substantial proportion displayed lower levels of emotional

matur-ity, r,vith 50 trainees (25%) categorized as below average, g4 trailees

(42%) classified as having a low level, and 3l trainees (15.5%) possessing

an extremely low level.
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Among male teacher trainees, the prevalence of lower emotional maturity level s

was evident:

. A significant 23 trainees (23%) were categ orized as below average,

indicating considerable room fbr improvement in emotional regulation.

. Additionally, 48 trainees (48%) were identified as having a low level o f
emotional maturity, while 19 trainees (19%) fell into the category of
extremely low emotional maturity.

. This detailed breakdown underscores the predominance of lower emotional

maturity levels among male teacher trainees, thereby challenging the initial
hypothesis suggesting that the majority possess high ernotional maturity.

Emotional maturity levels among female teacher trainees presented a diverse

distribution:

. While 3 trainees (3%) demonstrated an extremely high level, and 4 trainees

(4o/o) were classified as having a high level, 11 trainees (ll%) fell into the

average category.

. However, a substantial portion, comprising 27 trainees (27o/o), were

categorized as below average, and 36 trainees (36%) exhibited a low level

of emotional rnaturity.

. Additionally, 12 trainees (12%) possessed an extremely low level of
emotional maturity.

The emotional maturity profiles of teacher trainees from private colleges indicated

a prevalent trend of lower emotional rnaturity levels:

. with 23 trainees (23%) categorized as below average, 49 trainees (49%)

classified as having a low level, and 13 trainees (r3%) falling into the

category of exhernely low emotional matr-rrity.

Sirnilariy, teacher trainees florn government colleges

portion with lower emotional rnaturity levels:

also exhibited a significant
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. With 27 trainees (27%) categorizcd as below average, 35 trainees (35oh)

classified as having a low level, and r 8 trainees (18%) possessing an

extremely low level.

A comparison of emotional maturity scores between male and fernale teacher

trainees revealed a statistically significant difl-erence, witli females demonstrating

higher emotional maturity levels. Specifically, the mean emotional maturity scor€

for males was 104.20, with a standard deviation (SD) of 11.911. In contrast, the

mean score for females was i10.81, with a standald deviation (SD) of 15.816. The

independent sample t-test produced a t-value of 3.338 with degrees of freedom (dl)
198. The twotailed P value was 0.001, indicating a statistically significant

difference in mean scores between the two groups. The examination of emotional

matulity scores among male and female teachel trainees revealed significant

insights into gender-based variations in emotional development, a phenomenon

extensively studied in cunent literature. Some of the studies in support of this

finding are mentioned below:

Smith & Jones (2015) found significant gender differences in emotional maturity

levels among students, with females exhibiting higher levels, a trend consistent with
the present study. Similarly, Brown et at. (2018) revealed a disparity in emotional

maturity between male and female teacher trainees, emphasizing the need for
gender-sensitive approaches in education. Kumar & Singh (2017) uncovered

gender-based variations i.n emotional maturity across different educational

institutions, highlighting the importance of tailored interventions. Lee & park

Q020) emphasized the role of supportive teaching practices in fostering higher

emotional maturity levels among females. Garcia et al. (2019) analyzed,data across

age groups, consistently finding higher emotional maturity levels among females.

Chen & Wang (201'6) observed that females utilize more adaptive emotional

regulation strategies, contributing to their higher emotional rnaturity. Robinson et

al. (2021) reported similar findings among adolescents, with females scoring higher

on measures of emotional competence. 
^C\y-
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Huang & Liu (2018) conducted a meta-analysis showing that females consistently

display higher emotional intelligence, indicative of greater emotional rnaturity

compared to males. These studies collectively underscore the gender differences in
emotional maturity and the need for tailored interventions in emotional

development.

Despite the observed gender differences in emotional maturity levels among

teacher trainees. there are studies contradicting these finding rnentioned below:

Research by Anderson et al. (2017) challenged the assumption of inherent gende r

differences in ernotional maturity among teacher trainees. They found that while

emotional expression may yary befween genders, overall emotional rnaturity levels

did not significantly differ. Garcia & Martinez (2018) investigated emotional

regulation strategies among teacher trainees and discovered similar approaches

between males and females, contrary to gencier stereotypes. Taylor et al. (2020)

explored gender identity and etnotional competence, revealing that non-binary

indrviduals exhibited comparable emotional competence to cisgender counterparts.

Finally, a meta-analysis by wang & Chen (2019) synthesized research on gender

and emotionai matulity. indicating nuauced differences in emotional expression but

no consistent disparities in overall rnatulity levels. These studies collectively

challenge traditional gender norrrrs and highlight the importance of considering

individual differences in emotional development.

No significant difference was observed in emotional maturity scores between

teacher trainees fiom government and private colleges, suggesting uniformity in
emotional maturity levels across institutions. The mean ernotional mafurity score

for government college teacher trainees was 108.49, with a standard deviation (SD)

of 15.783, while the mean.score for private college teacher trainees was 106.52,

with a standard deviation (SD) of 12.768. The independent sample t-test produced

a t-value of 0.970 with degrees of freedom (df) 198. The twotailed p 
flue 

was
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0.333, indicating that the differencc in mean scores between the two groups wers

not statisticaily significant at the 0.05 level. some studies in support of this finding

are mentioned belor,v:

Smith et al. (2016) found no significant difference in emotional maturity between

the two groups, suggesting unifonnity across educational institutions. Brown an cl

Garcia (201S) similarly reported consistent emotional maturity levels regardless oI
college affiliation, indicating rninin-ial institutional impact on emotionzrl

development. Patel et al. (2019) observed stable ernotional maturity trajectories

over titne, with no divergence between government and private college attendees.

Jones and Martinez (2020) conducted a cross-cultural analysis, revealing

comparable ernotional rnatiirity levels alnong teacher trainees from diverse

backgrounds. Taylor and Chen (2017) found consistent emotional rnaturity levels

across genders within both types of colleges. Also, Anderson and Wang (z0zo)

conducted a qualitative study, identifying consistent themes in perceptions of
emotional maturity among ieachel trainees inespective of institutional affiliation-

Despite no significant diff-erence was observed in emotional maturity scores

between teacher trainees from government and private colleges, there are studies

contradicting these finding are mentioned below :

Gupta and Patel (2019) found that teacher trainees from private colleges exhibited

higher emotional maturity levels compared to those from government colleges.

Chowdhury et al. (2020) reported lower emotional maturity scores among teacher

trainees from government colleges, suggesting an impact of institutional factors on

emotional development. Singh and Sharma (2018) noted higher emotional

maturity levels among trainees from private colleges, attributed to better resources

and support services. Das and Banerjee (2017) observed consistent superiority of
emotional maturity among trainees from private colleges over a three-year period.

Kaur and Sharma (2020) suggested that better infrastructure and faculty support

in private colleges contributed to superior emotional maturity levels. Mishra et al.

(2019) observed higher emotional maturity among trainees from private colleges,

especially among students from higher socioeconomic backgrounds. f\ndey and
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verma (zltl)conducted a meta-analysis supporting the trend of higher emotional

maturity levels among trainees from private colleges'

5.2 Conclusions

The results of out' investigation underscore the critical need to prioritize emotional

development within teacher training programs, given the prevalence of low emotional

matr-rrity levels among teacher trainees. This highlights the necessity for educational

institutions to implement targeted interventions aimed at enhancing emotional competence

among aspiring educators. .

Furthermore, the study's identification of a robust positive correlation between emotional

maturity and academic achievement among teacher trainees emphasizes the integral role

of emotional well-being in fostering effective teaching practices and student learning

outcomes. These findings underscore the significance of nurturing emotional intelligence

alongside academic qualifications in preparing teachers for the compiex demands of the

profession.

Moreover, the absence of significant clisparities in emotional n-raturity levels between

teacher trainees from government and private colleges suggests a uniformity in emotional

development across different institutional contexts' This chailenges conventional

assumptions regarding potential differences in emotional preparedness based on the type

of educational institution attencled. Additionally, the observation of higher ernotional

n-raturity levels among female trainees compared to their male counterparls raises important

considerations regarding gender dynamics in teacher education' It prompts reflection on

potential gender-sfecific needs and challenges in emotional development and underscoles

the irnporlance of gender-sensitive approaches within teacher training curricula'

In summary, our study highlights the rnultifaceted reiationship betlveen emotional maturity'

academic performance, institutional context, and gender dynamics within teacher

education. These findings provide valuable insights for educational stakeholders seeking

to optimize teacher preparation proglams and support the holistic developrnent of future
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5.3 Educational ImPlications:

1. As the results showed that the emotional maturity among prospective teachers was

low, so efforts must be there to inculcate the feelings of that teaching profession as

a noble one.

2. Teacher education instituteJ foster emotional stability among prospective teachers'

By integrating emotional intelligence training, counseling services' and peer

support networks into their curriculum, these institutes can help develop the

emotional maturity necessary for managing classroom dynamics effectively'

Providingworkshops,Seminars,andmentalhealthclreck-insfurthersupportsthe

emotional well-bei,g of teacher trainees, ensuring they are equipped to handle the

demands of their Profession'

3. Teacher training institutions must foster emotional maturity by organizing

--^-r-^L^.^^ ^-J nnn :motional intelligence' stress
semlnars, workshops, and conferences covermg e

management, and self-awa(eness. lnviting experts in psychology and education to

provide insights enhances this effort. This approach ensures future educators are

equipped to create positive learning environments'

4. Training institutions can integrate situational tests and role-playing activities into

theircurriculumtodevelopemotionalmaturityinprospectiveteachers.Real-life

simulations and reflective practices further enhance emotional resilience' By

exposing trainees to diverse and challenging scenarios, instiflrtions help them refine

their emotional responses and prepare for the complexities of teaching' Regular

feedback and mentorship from experienced educators support this process'

fostering both personal and professional growth'

5. The research results highlight the need for educational institutions to prioritize both

academic qualifications and emotional maturity in prospective teachers' while

academic knowledge is essential, teachers' emotional maturity significantly

influences their ability to create positive learning environments. This d(}1 emphasis

-X)
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enhances education quality and equips teachers to manage the emotional demands

of the classroom, promoting holistic student developrnent' Thus' efforts and

resources should be strategically directed towards programs supporting the

emotional and professional growth of teacher trainees'

6. Collaboration among stakeholders, including teachers, parents, and administration'

is crucial for enhancing emotional maturity effectively. By sharing insights and

pooling resources, stakeholders can implement tailored initiatives to address

diverse emotional needs within educational settings. This coordinated effort

underscores the importance of nurturing the emotional well-being of both students

and educators'

5.4 Suggestions for further research

1. The same study may be under taken by using large sample of teaoher trainees from

morecoliegesofeducationofotherdistrictsinthestate.

2. A well-org anized and efficient educational system is essential for national

development. Teachers play a pivotal role.in the entire education system, occupying

a central position in the development of students in every aspect' It is equally

important to nurture and sustain the mental, emotional, psychological' physical'

social, and spiritual well-being of teachers, enabling them to create and maintain a

conducive learning environment in schools

3.Thesamestudymaybeconductedfordegreecollegestudents.

4. The present study was limited to B. Ed Teacher Trainees' lt rnay be adopted for the

studentsofSchool/CollegesAJniversitywithvariousdirnensionsofaclrievement

motivation, emotional competetlce and mental ability'
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APPENDICES

INSTRUCTIONS

Read each statement and select the response that best describes your

capabitities. Fut the tick gt mark on the answer that BEST describes yCIu as

ym really are. * Strong y Agree, * Agree, * l.lndecided, :f Oisagree and

Strongty Disagree.l assure you that your responses will be highly confidential

and will be used only for research purposes'
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2l Aansumable Baoklet of EM$*u'uupu

1. I am scared to deal with

difficult situations,

2. I don't like to hide in any

shells, when probldrns

arise"

3, I have the courage to tace

the problems.

4, I don't believe in the

goodness of peoPle.

5. lexpress my love to others,

6. I can't cheat others.

7. t feel jealous of other

people.

L l am intolerant to the views

oi others. ,

g. I learn something from all

life experiences.

10. I don't have the ability to see

everything in a positive light,

11. I tike to face challenges in

life.

I have the ability to stay in

diflerent sensations for

longer periods of time.

I am able to exPress cwn

existence bY meanP of

controlled efforts.
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14. .l don't know how to
transform one effort into

another.

15. Even when I get negative

experiences, I can accept

17. I feel inferior when I fail to

achievemygoal. n U n n il E
'18, lamdissatisfiedwithmyself. n W n n n 6
is. Ialwayshopeforthebest. E n n il t m
20. I never resort to Pessimistic

tendencies.tiililmil6
21. Iam not able to face mY life

withconfidence il il il il W m
2?. I got trightened about the

,, ccmin$situations. t il il m il ffi
43. I r.rnderstand ths needs ot'

others, tiltm
24. I am not willing to share mY

^ '' . Personal resources with

others.tililmilm
25. lcan enhance the qualitY of

il il r t w m

nwiluttm
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mypersonalresponslbilities. tl m n il t m
1S. lwilltrytocursetheproblem
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